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University of Agronomic Sciences and Veterinary Medicine of Bucharest

Faculty of Veterinary Medicine

VetEd Europe 2026 — Welcome and information for delegates

VetEd Europe is the European edition of the global VetEd family: an annual conference and
networking event bringing together veterinary educators and colleagues involved in
undergraduate and postgraduate veterinary education.

VetEd events are designed to be a friendly, inviting, and cost-conscious way for educators to share
innovations and best practice in teaching, learning, assessment, and curriculum design. In true
VetEd spirit, the programme emphasises interactive workshops, short communications, and
posters, supported by a small number of high-impact plenary keynotes and generous networking
time.

VetEd Europe 2026 will be hosted by the Faculty of Veterinary Medicine, UASVM Bucharest,
Romania, and will be preceded by a special institutional celebration on 9 September 2026,
marking 165 years of veterinary medical education in Bucharest and Romania.

VetEd Europe 2026 Steering Committee

Sarah Baillie, Petra Winter, Tibor Bartha, luliana lonascu, Sue Rackard, Annelies Decloedt, Johanna
Penell, Christin Kleinsorgen, Alessandro Seguino, Mira Mandoki, Julie Rosser, Gilles Dupre, Eva
Eberspaecher-Schweda, Nicoleta Ciocirlie, Gheorghe Valentin Goran

VetEd Europe 2026 Scientific Committee

Sarah Baillie, Petra Winter, Tibor Bartha, luliana lonascu, Sue Rackard, Annelies Decloedt,
Johanna Penell, Christin Kleinsorgen, Alessandro Seguino, Mira Mdandoki, Eva Eberspaecher-
Schweda, Nicoleta Ciocirlie, Gheorghe Valentin Goran

Useful links

* The VetEd Europe 2026 website at https://vetedeurope2026.usamv.ro/

* Browse the conference programme at https://vetedeurope2026.usamv.ro/programe/

* Looking for things to do in Bucharest? Find out more: https://www.bucharest.net/,
https://romaniatourism.com/bucharest.html



https://vetedeurope2026.usamv.ro/
https://vetedeurope2026.usamv.ro/programe/
https://www.bucharest.net/
https://romaniatourism.com/bucharest.html
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Internet access during the conference

The FVMB buildings are equipped with a guest Wi-Fi network, available throughout the
campus.

To connect to the Wi-Fi network:

1. Ensure that Wi-Fi is enabled on your laptop or mobile device.
2. Select the network from the list of available networks.
3. Open a web browser to confirm the connection.

Connection details will also be displayed at the registration desk and in common areas of
the conference venue.



Conference buildings

The conference, including pre-conference celebration of 165 years of veterinary
medical education in Bucharest — Romania, takes place between several buildings
across Faculty of Veterinary Medicine of Bucharest Campus. Signage and student

volunteers will be present to guide you to each room.

The registration desk will be located in the Main Hallway of the Building 2. If you are
traveling by car, there is a car park next to Building 17 (Access Gate Dr. Staicovici — 21),
but places are available on a first-come, first-served basis.

See maps below of:
a) the conference area in relation to nearby accommodation
b)  the conference buildings in relation to each other

c) Building 2 room maps and sponsor exhibits
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Veterinary OSCEs
made simple

Specialising in e-assessment and continuous learning
software across the globe, we support the veterinary
community by delivering world-class OSCE solutions.

Conduct OSCEs in-person or .
R P v Advanced marking

remotely

_— - - e v .

= Online and offline capability pass  Real-time results
— . . . . 5 X -
= Simple, intuative navigation raL . Integrated auto-fail

Built-in blueprinting @ Bespoke setup

10
—]

¢ Candidats list Veterinary Assessment Mark Sheet Log out

Session:1 - Circuit:2 - Room:5

Marking criteria Profile

Body Condition Score

Assess the dog's body condition score (BCS) on a scale from1to 9, Not done
where 1is emaciated and 9 is obese. Provide a brief rationale for

your score.

Sophie Williams

Veterinary Student

View profile

Coat Condition

Inspect the coat for alopecia, parasites, dandruff, or abnormal
texture.

Vital Signs

. Done Not done
Check the dog's heart rate, respiratory rate, and temperature.




| myprogress

oo e comerocs MyProgress is a configurable ePortfolio
that enables veterinary students to
& capture evidence of learning in real time,
on placements and rotations. It supports
workplace-based assessment, the
S s W recording of clinical and practical skills,
B e EMS tracking, and the demonstration of
professional competencies against the
standards set by accrediting bodies such
as the RCVS, AVMA, and EAEVE.

By bridging the gap between the
FEacae —— classroom, clinic, and farm, MyProgress
= - gives educators clear oversight of learner
progress across diverse EMS placement
settings, while giving students a trusted
record of their development from first day

through to day-one competence and
beyond.

Book a demo at

myknowledgemap.com




- EVERYTHING
YOU NEED

curope IN ONE PLACE

SEARCHABLE KNOWLEDGE

| COMMUNITY

Connect with 115K+ colleagues
globally to discuss cases, practice, & life

. EDUCATION J
The largest global F R E E
catalogue of CE/CPD —

30 day trial

\ TOOLS

3D Anatomy modules
bring anatomy to life

. DRUG RESOURCES :
‘ ; vin.com/europe
The VIN Veterinary Drug

Handbook (VVDH) europe@vin.com
Now with Notes +44 1-45-222-6154

VETERINARY INFORMATION NETWORK

@b} CAB' About CABI News & Blogs Careers Contact us Members CABI centres Sign up for updates Donate L

What we do v Products and services v Projects v Q Search




Explore UCD UCD Connect

UCD Centre for Veterinary Education
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Professional Certification in
Veterinary Education

The Professional Certificate in Veterinary Education .

aims to develop and enhance your teaching practice as = it v 7 Vet Ed 2026 - Harper & Keele
an educator of veterinary professionals. It will be of value S
to those involved in teaching and assessing veterinary
medicine and veterinary nursing students. g s Vet Ed Europe 2026 - Bucharest

Learn more
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Programme at a Glance

Presenter(S) r/ Moderator

Wednesday, 9 September 2026 | Pre-conference institutional celebr.

10:00

165 Years of Veterinary Medical Education in Bucharest and Romania

- institutional celebration

Popoviciu Aula (Building 17)

Thursday, 10 September 2026 | Conference Day 1

08:00-16:00

09:30-10:00

10:00-11:00

11:00-11:30

11:30-13:00

11:30-12:30

13:00-14:00

13:30-14:00

14:00-15:00

15:00-15:30

15:30-16:30

15:30-16:00

16:30-17:30

18:30-21:00

Registration desk open

Welcome and opening remarks

Plenary 1: Directing Intelligence: Responsible Al in Education

Tea and coffee break

Workshop Session 1

VTH Tour

Lunch

FVMB Campus Short Visit

Plenary 2: Why focus on student mental health
Tea and coffee break

Short Communications Sessions 1.1-1.4

Library and Museum Visit

Panel Discussion

Welcome reception

Main Hallway (Building 2)

Popoviciu Aula (Building 17)

Popoviciu Aula (Building 17)
Inner Courtyard (Building 2)

Seven parallel rooms

VTH “Professor Alin Birtoiu” (Building 22)

Inner Courtyard (Building 2)
Starting point — Building 2
Popoviciu Aula (Building 17)
Inner Courtyard (Building 2)
Four parallel rooms

Building 2

Popoviciu Aula (Building 17)

Locusteanu Park (behind Building 2)

Professor Sorin Mihai Cimpeanu;
Assoc. Prof. luliana lonascu; Assoc.
Prof. Nicoleta Ciocirlie; Assoc. Prof.

Gheorghe Goran

Matthew Wemyss

Barbara Dooley

Barbara Dooley; Sarah Baillie;
Christin Kleinsorgen; Babagdine
Olatoundji Francois-Xavier Laleyé
Moderator: Sue Rackard



Programme item

Friday, 11 September 2026 | Conference Day 2

Presenter(S) / air / Moderator

08:30-10:30 Registration desk open Main Hallway (Building 2) -
09:00-10:00 E-Posters Sessions 2.1-2.2 Two parallel rooms -
10:00-10:30 Tea and coffee break Inner Courtyard (Building 2) -
10:30-12:00 Workshop Session 2 Seven parallel rooms -
10:30-11:30 VTH Tour VTH “Professor Alin Birtoiu” (Building 22) -
12:00-13:00 Lunch Inner Courtyard (Building 2) -
12:30-13:00 FVMB Campus Short Visit Starting point — Building 2 -
13:00-14:30 Short Communications Sessions 2.1-2.3 Three parallel rooms -
13:00-14:00 Library and Museum Visit Building 2 -
14:30-15:00 Tea and coffee break Inner Courtyard (Building 2) -
15:00-16:00 E-Posters Sessions 2.3-2.4 Two parallel rooms -
16:00-16:15 Closing remarks and VetEd Europe 2027 handover Popoviciu Aula (Building 17) Assoc. Prof. luliana lonascu
Gala Dinner
19:00-23:00 Bus departure point for Ceres Restaurant — UASVM Bucharest: 18:30, Ceres Restaurant — UASVM Bucharest -
in front of Building 2

Saturday, 12 September 2026 | Social Day

Social Day: Prahova Valley and Peles Castle, including group lunch

Departure Time: 08:00 Bus departure point: in front of Building 2

Building 2 Nicoleta Ciocirlie; Gheorghe Goran



Detailed Scientific Programme

Presenter(s) / Chair /

Programme item Location
8 Moderator

Thursday, 10 September 2026 | Detailed programme

Athanasiu Hall (room 16); Nutrition Room (room 34);
. . . Library Computers Room (room 20); Stamatin Hall
11:30-13:00 Bl e S (room 30); Legislation Room (room 35); Locusteanu

Hall (room 22); Library Theses Room (room 24)

ID 238 | From Planning to Performance: Elevating OSCEs through Design, Technology, and

11:30 .. Athanasiu Hall (room 16) Caz Mosley
Inclusivity
Liza Sz6fia Németh;
11:30 ID 199 | Unlocking Knowledge: Escape Rooms for Generation Z Learners in Veterinary Education Nutrition Room (room 34) Katalin Ferencné
Gerencsér
Sarah Baillie; Defne
. L . _— . . . McKinstry; Babagdine
11:30 ID 161 |.Enhancmg Student Learning in Clinical Skills Laboratories: Sharing Best Practice, Tips and Library Computers Room (room 20) Olatoundji Francois-
Innovations . NI
Xavier Laleyé; Masoud
Aghapour
11:30 ID 214 | CT Scan Segmentation for Veterinary Education Applications Stamatin Hall (room 30) Andrei Stefan
11:30 ID 195 | A One Health Framework for Aquatic Veterinary Education Legislation Room (room 35) Laura Iz.eUBr:;eosg;':(annka
11:30 ID 231 | The \I_alue Matrix: An Exam Room Communication Aid That Can Be Used to Teach Shared Locusteanu Hall (room 22) (T
Decision-Making and Spectrum of Care
e G ] q . . . . Kate Pickles; Renato L.
11:30 ID !.94.| Gamification in Veterinary Medicine: Lessons from a Veterinary Anatomy Trial and an Library Theses Room (room 24) Previdelli: Ariana
Invitation to Innovate
Roscoe
15:30-16:30 Short Communications Session 1.1 Athanasiu Hall (room 16) Sarah Baillie
15:30 ID 16'8 | Artificial Intelligence (Al): Current Usage, Concerns and Training Needs Identified by Athanasiu Hall (room 16) sarah Baillie
Veterinary Students and Staff
15:45 ID 212 | Innovation with Integrity: Declared Use of Generative Al Tools within Reflective Writing Athanasiu Hall (room 16) Emma Driver
16:00 ID 193 | Al-Supported Tr'anslatlon |r.1 Veterinary Education: Exploring Student Perceptions of Athanasiu Hall (room 16) Istvin Toth
Usability, Trust, and Learning Integration
16:15 ID 213 | Al-Enhanced Clinical Reasoning in Equine Medicine: A ChatGPT-Driven Case Simulation Athanasiu Hall (room 16) Zoja Mikniené

for 4th-Year Veterinary Students



Programme item

Thursday, 10 September 2026 | Detailed programme

Location

Presenter(s) / Chair /
Moderator

15:30-16:30

15:30

15:45

16:00

16:15

15:30-16:30

15:30

15:45

16:00

16:15

15:30-16:30

15:30

15:45

16:00

16:15

Short Communications Session 1.2

ID 229 | Engaging the Next Generation of Veterinarians: Digital and Inter(Active) Approaches to
Public Health Education

ID 210 | Digital Simulator of a Bovine Abattoir

ID 204 | Creation and Evaluation of 3D Digital Anatomical Models for Enhancing Student Learning
in Different Curricula Contexts

ID 206 | 3D Visualisation, Simulation, and Interactive Learning Tools to Enhance Veterinary
Understanding of Canine Hepatocellular Carcinoma

Short Communications Session 1.3

ID 165 | Using Cognitive Task Analysis to Create a Teaching Protocol and Models for Canine
Abdominal Palpation

ID 160 | Evaluation of a Training Model to Teach Intravenous Cannulation in Companion Animals

ID 179 | Simulation-Based Bovine and Equine Venipuncture Training Enhances Veterinary
Students’ Self-Assessed Competence and Confidence

ID 207 | Christmas’ Eye: A Versatile, Handmade Simulator for Teaching Direct Ophthalmoscopy

Short Communications Session 1.4
ID 215 | Flipped Skills Lab in Clinical Veterinary Education

ID 162 | Beyond Content Delivery: Implementing and Evaluating a Flipped Classroom in Veterinary
Radiology Education

ID 189 | The Use of Escape Room Experiences (EREs) in Veterinary Clinical Skills Teaching

ID 163 | Teaching Multiple Consecutive Clinical Skills Practicals: Investigating Instructor Workload,
Challenges and Strategies for Success

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Library Computers Room (room 20)

Library Computers Room (room 20)

Library Computers Room (room 20)

Library Computers Room (room 20)

Library Computers Room (room 20)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Alessandro Seguino

Helena de Carvalho
Ferreira

Alessandro Seguino

Bayram Suzer

Sandie Chambers

Annelies Decloedt

Sarah O’Shaughnessy

Shona Mcintyre

Vaida Jokubauskiené

Valentina Vitale

Johanna Penell

Masoud Aghapour

Sibylle M. Kneissl

Nerys Lau

Avril McGinn



Programme item

Friday, 11 Septemb

Location

Presenter(s) / Chair /
Moderator

09:00-10:00

09:00

09:06

09:11

09:16

09:21

09:26

09:31

09:36

09:41

09:00-10:00

09:00

09:06

09:11

09:16

09:21

09:26

E-Posters Session 2.1

ID 248 | Increasing Student Investment in Clinical Skills Laboratories Through Recognition of
Student Triaging of Cognitive Load: Reframing “Assessment Drives Learning”

ID 245 | Replacing Live Animal Training with Innovation: A 3D-Printed Simulator for Canine
Prostate Examination

ID 243 | Building a Veterinary Skills Lab with Students: Supporting Day 1 Competences Before Live-
Animal Clinical Training

ID 241 | Integration of an Equine Upper Respiratory Tract Endoscopy Model Across the Veterinary
Curriculum

ID 236 | Developing Anesthesia Skills in Veterinary Students: A survey study

ID 228 | Immersive Simulation for Teaching Veterinary Cardiopulmonary Resuscitation and
Communication Skills, A Pilot Study

ID 221 | Developing Clinical Skills through Simulation-Based Learning: Insights from the EUVG
Clinical Skills Lab

ID 177 | Developing a Model for Veterinary Students to Learn Equine Endoscopy and Nasogastric
Intubation

ID 164 | A Low Cost and Nonperishable Gelatin Simulator to Teach Ultrasound-Guided Procedures

E-Posters Session 2.2

ID 233 | From Vet Students to Al Supervisors: Strengthening Morphology Education in the Al Era

ID 227 | Development of a Serious Game for Veterinary Students to Learn Antibiotic Prescribing
Criteria

ID 226 | Design and Development of a Serious Game to Introduce Antiparasitic Drug Selection
Criteria to Veterinary Students

ID 225 | Development of a Virtual Reality-Based Teaching Module in Analytical Toxicology

ID 208 | Enhancing Veterinary Understanding of Brachycephalic Upper Airway Disease Through
3D Visualisation and Technology-Enhanced Learning

ID 175 | Escape from Clinical Skills

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

luliana lonascu

Joerg Henning

Julia Maria Matera

luliana lonascu

Undine Christmann

Ruxandra Costea

Valentine Martlé

Ana Rita Caseiro

Zoja Mikniené

Barbara Estrela

Laurentiu Tudor

luliana Cazimir

Alix Pierron

Alix Pierron

Alix Pierron

Sandie Chambers

Shona Mcintyre



Presenter(s) / Chair /

Programme item Location
g Moderator

Friday, 11

Babagdine Olatoundji

09:31 ID 186 | Jevois: A Game to Increase the Use of Anatomy in Clinic . . L
Francois-Xavier Laleyé

Stamatin Hall (room 30)

ID 242 | Histology: Quizzes, Images, Colouring Book or a Method to Develop Histology Skills

09:36 Outside the Lab

Stamatin Hall (room 30) luliana Cazimir

ID 249 | Modular Teaching Model in Higher Veterinary Medical Education: A Competency-Based

g St tin Hall 30 L tiu Tud
09:41 Approach for Clinical Training amatin Hall (room 30) aurentiu Tudor
Stamatin Hall (room 30); Nutrition Room (room 34);
. Locusteanu Hall (room 22); Athanasiu Hall (room
10:30-12: -
0:30-12:00 Sl i e 16); Legislation Room (room 35); Library Computers
Room (room 20); Library Theses Room (room 24)
10:30 ID.187 | How to Create and Implement a Devinekoi Workshop to Help Students Learn Palpation Stamatin Hall (room 30) Babag(.ilne 0.|at0ur1dj:
Skills Francois-Xavier Laléyé
10:30 ID 251 | Designing the Invisible: Shaping a Positive Hidden Curriculum in a New Veterinary Nutrition Room (room 34) Edlira Muca
Programme
10:30 ID 173 | Assessing Clinical Competence in Veterinary Education: Applying Miller’s Pyramid from A A Kathy Boursicot; S.u'e
Knowledge to Workplace Performance. Rackard; Sarah Baillie
10:30 ID 196. I.Usmg Ear.ly Career E.ducator Professional Identity Challenges to Discover Opportunities in Athanasiu Hall (room 16) Kate Pickles
Pre-Clinical Veterinary Identity Support
10:30 ID 190 | Live Flipped Classroom Experiences through Exploring a Few Medicinal Plants Legislation Room (room 35) Katzlér::::seerl:ne
10:30 ID 180 | Experiential Learning and Gamification in Veterinary Communication Education Library Computers Room (room 20) Christin Kleinsorgen
.. . . Carly Tyler; Nichola
10:30 ID 211 | Clinical Skills Centres - Are They So Much More? Library Theses Room (room 24) Coombes
13:00-14:30 Short Communications Session 2.1 Athanasiu Hall (room 16) Jennifer Porter
ID 230 | A Needs Assessment Survey Identifying Technical Day-One Practical Skills for Veterinary : Josefine Sinkjaer
13:00 Ath Hall 16
Graduates in Danish Companion Animal Practice — A Modified Delphi Study anasiu Hall (room 16) Sgndergaard
13:15 ID 18? | Using A Mo.dlﬁed'DeIphl Method ‘to !denhfy the Day-One Practical Clinical Skills of Athanasiu Hall (room 16) Josefine Sinkjaer
Veterinary Graduates in Equine General Practice in Denmark. Sgndergaard
“y P . ”, . PO .
13:30 ID 197 | “Know Your Own Limitations”: A Delphi Study to Prioritise Professional Competences for Athanasiu Hall (room 16) sarah Baillie

Graduates Entering Farm Animal Practice



Programme item

Friday, 11 September 2026 | Detailed programme

Location

Presenter(s) / Chair /
Moderator

13:45

14:00

14:15

13:00-14:30

13:00

13:15

13:30

13:45

14:00

14:15

13:00-14:30

13:00

13:15

13:30

13:45

14:00

ID 232 | The Impact of the Talking Physical Exam on Student Performance During Veterinary
Appointments

ID 246 | Role-playing Using Actors in Developing Communication Skills for Future Veterinarians

ID 224 | Evaluating the Impact of an Emergency and Critical Care Rotation in Veterinary Education

Short Communications Session 2.2

ID 200 | Factors Influencing the Academic Self-Efficacy of Veterinary Students

ID 222 | The Emotional Well-Being of French Veterinary Students Studying Abroad

ID 166 | What Can We Learn from the Experiences of Undergraduate Healthcare Students with
Dyslexia Participating in Simulation-Based Education, A Knowledge Synthesis

ID 182 | Developing Cultural Humility — A First Small Step

ID 178 | Breaking Barriers, Building Futures: A Global Narrative Analysis of Leadership
Development for Women in Veterinary Academia

ID 172 | A Decade of CIVME: Advancing Global Collaboration and Innovation in Veterinary Medical
Education

Short Communications Session 2.3

ID 203 | How Does the Ability to Form Mental Images Impact Anatomy Learning in Veterinary
Students?

ID 191 | From Fabric to Function: How Does a Real-Size Fabric Model of the Equine Ascending
Colon Impact First-Year Veterinary Students’ Learning of Anatomy?

ID 240 | Learning Experiences with University-Owned Animals in Veterinary Education: Student
Perceptions across German Veterinary Schools

ID 223 | The “Invited Animals Programme” — An Innovative and Strategic Approach to Practical
Veterinary Training and Animal Welfare at EUVG

ID 171 | Surgical Preservation of Canine Cadavers for Surgical Technique Training: Flushing of the
Gastrointestinal Tract

Athanasiu Hall (room 16)

Athanasiu Hall (room 16)

Athanasiu Hall (room 16)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Locusteanu Hall (room 22)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Stamatin Hall (room 30)

Jason B. Coe

Luminita-luliana Ailincai

Jennifer Porter

Nicoleta Ciocirlie
Alina Prior

Nicoleta Ciocirlie

Avril McGinn

Neerja Muncaster;
Robert Lawrence;
Catherine Finnegan

Christin Kleinsorgen

Sarah Baillie

Tibor Bartha

Daniel Dineen

Jean Marie Joseph Rene
Bernard-Tomasi

Frauke Paul

Ana Rita Caseiro

Marcus Helleberg
Sehested



Programme item

Friday, 11 September 2026 | Detailed programme

Location

Presenter(s) / Chair /
Moderator

14:15

15:00-15:46

15:00

15:06

15:11

15:16

15:21

15:26

15:31

15:36

15:41

15:00-15:46

15:00

15:06

15:11

ID 202 | Eye Gallery: Case Based Learning and Image Driven Analysis as Pillars of Practical
Ophthalmology Training in Veterinary Students

E-Posters Session 2.3

ID 244 | Curriculum Adaptation for Competency-Based Veterinary Education: A Model for
Enhancing Clinical Skills

ID 234 | From Molecules to Clinical Meaning: Rethinking Biochemistry Teaching in Veterinary
Education

ID 217 | Integrating Veterinary Medicine and Public Health Education through a One Health
Teaching Model adapted for veterinary students of Generation Z

ID 201 | Structured Case-Based Toxicology Teaching in the Clinical Years: Application of a
Standardised Observation Sheet and Literature-Derived Cases to Enhance Diagnostic Reasoning

ID 176 | Revising the European Day One Competences for Veterinary Graduates: Aligning
Expectations with Reality

ID 170 | A Consensus-Based Approach to Identify the Competencies Required of European College
of Veterinary Pathologists (ECVP) Diplomates Using a Delphi Study

ID 167 | Empowering Students During the One Health-One Welfare Rotation: Expectations
Dynamics

ID 174 | Getting Started with Veterinary Educational Research using Design-Based Research

ID 250 | Transforming Veterinary and Livestock Education through Sustainability, Digitalisation
and Competence-Based Training: The VITAL Project

E-Posters Session 2.4

ID 247 | Alumni Perceptions of Veterinary Medicine Graduate Programs at
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Matthew Wemyss

"Directing Intelligence: Responsible Al in Education”

Al can generate information, ideas, and feedback in seconds, but education still depends on human
judgement. The real risk is not student use of Al, but students handing over decisions that learning,
assessment, and professional responsibility require. This keynote will explore how educators can
design learning activities, assessments, and feedback processes where Al supports thinking rather
than replaces it. Drawing on practical examples, the session will focus on responsible use of Al to
improve student support while maintaining academic integrity and ethical standards. The aim is to
help educators design for Al deliberately, so students remain accountable, reflective, and capable of
directing their own intelligence.

Matthew Wemyss is an international school leader, author, and keynote speaker specialising in the
practical and ethical use of Al in education. He works with schools and educational institutions across
Europe and internationally, supporting educators and leaders to make informed decisions about Al
that strengthen learning, assessment, and student support rather than undermine them.

Matthew holds the Artificial Intelligence Governance Professional (AIGP) qualification and is known
for translating complex Al concepts into clear, grounded guidance for educators. He is the author of
Al in Education: An Educator’s Handbook and regularly speaks at conferences on assessment
redesign, academic integrity, and human-centred approaches to educational change. His work
focuses on helping educators move beyond fear and hype towards thoughtful, values-led practice.
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Professor Barbara Dooley

”‘

"Why focus on student mental health"

High rates of mental health disorders are observed in young people, beginning in adolescence or
early adulthood and are rising globally. Mental health disorders are the principal cause of burden
disease in young people. This presentation will consider the changing landscape of youth mental
health globally and underlying megatrends. Data on student mental health within the context of
risk and protective factors will be explored. In addition, why it is important for educational
institutions to focus on student mental health will be presented and some recommendations to
enhance student wellbeing will be outlined.

Barbara Dooley is an Emeritus Professor of Psychology with a distinguished career at UCD. Over
the years, she has held several senior leadership positions, including Dean of Graduate Studies &
Deputy Registrar from 2014 to 2022 and again in 2024, Acting Registrar & Deputy President from
2022 to 2023, Vice-Principal for Teaching and Learning in the College of Human Sciences from 2009
to 2014, and Head of the School of Psychology between 2005 and 2009.

Professor Dooley’s research focuses on youth mental health, examining both risk and protective
factors, and she has published extensively in the field. Her work on the My World Survey
(myworldsurvey.ie) has directly influenced mental health policy in Ireland. She also co-led Section
1 of the Lancet Psychiatry Commission on Youth Mental Health (2024), a seminal publication in the
field. In addition to her research, Professor Dooley plays an active role in professional and advisory
organizations. She serves as President of the International Association for Youth Mental Health, is
a member of the HSE National Office for Suicide Prevention Evaluation Advisory Group,
participates in the Health Research Board (HRB) National Drugs Strategy Research Subcommittee,
and previously contributed as a member of the HRB National Mental Health Research Strategy
Expert Group.
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Emeritus Full Professor of Psychology
President, International Association for Youth Mental Health

Barbara Dooley is an Emeritus Professor of Psychology with a
distinguished career at UCD. Over the years, she has held several senior
leadership positions, including Dean of Graduate Studies & Deputy
Registrar from 2014 to 2022 and again in 2024, Acting Registrar &
Deputy President from 2022 to 2023, Vice-Principal for Teaching and
Learning in the College of Human Sciences from 2009 to 2014, and Head
of the School of Psychology between 2005 and 2009.

Professor Dooley’s research focuses on youth mental health, examining
both risk and protective factors, and she has published extensively in the
field. Her work on the My World Survey (myworldsurvey.ie) has directly
influenced mental health policy in Ireland. She also co-led Section 1 of
the Lancet Psychiatry Commission on Youth Mental Health (2024), a
seminal publication in the field.

In addition to her research, Professor Dooley plays an active role in
professional and advisory organizations. She serves as President of the
International Association for Youth Mental Health, is a member of the
HSE National Office for Suicide Prevention Evaluation Advisory Group,
participates in the Health Research Board (HRB) National Drugs Strategy
Research Subcommittee, and previously contributed as a member of the
HRB National Mental Health Research Strategy Expert Group.

Professor Sarah Baillie

PhD, PFHEA, MRCVS, Emeritus Professor, University of Bristol, UK
Doctor Honoris Causa, University of Agronomic Sciences and
Veterinary Medicine, Bucharest, Romania

Sarah worked in clinical practice for many years before undertaking a
PhD in computer science when she developed and validated virtual
reality simulators for training veterinary students. She led a major
curriculum review at Bristol Veterinary School and introduced more
outcome-based, integrated and student-centered approaches and
modernised assessment practices. She was responsible for opening the
first clinical skills laboratory at Bristol and has created many low- and
high-fidelity models.

She won the Times Higher Education 'UK Most Innovative Teacher of the
Year' for her work in simulation. She is now an Emeritus Professor and is
fortunate to be able to dedicate more time to educational research
projects and collaborations around the world. She delivers a range of
faculty development workshops, mentors those involved in curriculum
review and redesign, undertakes European accreditation visits as a
quality assurance expert and chairperson, and supervises research
students in the UK and internationally. She was part of the small group
that first developed the idea for a conference focused on veterinary
education and has been delighted to see VetEd conferences established
in every continental region worldwide.



Assist. Professor
Christin Kleinsorgen

DVM, MSc VetEd, PhD, Research Associate & E-Learning Consultant,
University of Veterinary Medicine Hannover, Germany

During her veterinary studies Christin served as student representative
in several committees and she founded the German Veterinary Students
Association. She demonstrated a keen interest in educational research,
which led to her securing a research grant to investigate students’
reflection and time management during undergraduate studies, a
project undertaken during her final years of study. Upon graduation, she
joined the E-Learning Services as a research assistant and doctoral
candidate. Her doctoral thesis focused on the utilization and acceptance
of virtual patients in veterinary basic sciences.

Christin currently teaches professional competencies, in particular
veterinary communication and she introduced a simulated patient
program at the University of Veterinary Medicine Hannover. She further
advanced her expertise in veterinary education by completing the
postgraduate Certificate and Diploma programmes in Veterinary
Education at the Royal Veterinary College, London. Her Master’s thesis
explored the (hidden) digital competences curriculum within
undergraduate veterinary education in Germany. Previously, she served
as the representative for Continental Europe on the Council on
International Veterinary Medical Education and is now honored to
contribute to the VetEd Europe Scientific Committee.

Dr. Babagdine Olatoundji
Francois-Xavier V. Laleyé

DVM, MSc, PhD student, ECP, University Lyon 2/VetAgro Sup

Francois-Xavier graduated as a veterinarian from the Inter-State School
of Veterinary Science and Medicine in Dakar, Senegal, in 2007. Following
an internship in equine medicine and surgery, he worked as an
anaesthetist at the Equine Clinic of VetAgro Sup (Lyon, France), before
joining various private, governmental and non-governmental
organisations across Africa. Throughout his career, he has combined
clinical practice with education, designing simulation-based learning
workshops, role-playing activities, instructional materials and
assessment tools while teaching practical and theoretical courses. A
central question has guided his work: how can we ensure that teaching
truly meets learners’ needs and expectations?

To explore this further, he completed a Master's degree in Educational
Expertise and Research at the University of Lyon 2 in 2023. He is
currently pursuing a PhD in Education and Training Sciences, focusing on
simulation in veterinary education. His research uses the concept of
affordance to examine how learning environments influence the
interactions between learners and educational tools. This work has
transformed his perspective as both a veterinarian and an educator,
reinforcing his commitment to improving veterinary education through
evidence-based practice.



Panel Discussions Moderator

MVB, PhD, PFHEA, Head of Teaching and Learning School of Veterinary
Medicine, UCD, Ireland

After graduating in Veterinary Medicine from UCD in 1989 and spending
a short period in small animal practice in the UK, she returned to UCD to
pursue an academic career in small animal surgery, completing a PhD
while developing her expertise as a clinician and clinical teacher. Over
the past two decades, her focus has shifted to veterinary education,
where she has become a recognised leader in curriculum design,
assessment, educational leadership and academic development. She led
the redesign and implementation of UCD's outcomes-based veterinary
curriculum and programmatic assessment strategy and currently leads
the enhancement of the School's internationally accredited veterinary
medicine programme. From 2017 to 2022, Sue served as Vice-Principal
for Teaching and Learning in UCD's College of Health and Agricultural
Sciences, providing strategic leadership across five Schools. She is one of
only four Principal Fellows of Advance HE (PFHEA) at UCD, recognising
her sustained leadership and impact in higher education.

Sue has secured and led numerous nationally and internationally funded
educational research and innovation projects focused on curriculum
design, assessment, academic advising, online learning and
professionalism in veterinary education. In 2023, she established the
UCD Academic Centre for Veterinary Education, which she directs, to
advance research, scholarship and continuing professional development
in veterinary education. Her work has attracted funding from the Higher
Education Authority (HEA), the Strategic Alignment of Teaching and
Learning Enhancement (SATLE) programme and the American
Association of Veterinary Medical Colleges (AAVMC). She currently leads
an international research collaboration examining the teaching and
assessment of professionalism across veterinary programmes in five
global regions. Internationally, Sue serves as the Irish representative on
the AAVMC Council of International Veterinary Medical Education
(CIVME) and has co-led initiatives for the European Association of
Establishments for Veterinary Education (EAEVE), including the
development of guidance on workplace-based assessment and the
EAEVE Guidelines for Assessment in Veterinary Education. Through her
research, educational leadership and international collaborations, she
continues to shape evidence-informed veterinary education nationally
and internationally.
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Thursday, 10th September - 11:30: Athanasiu Hall (room 16) - 90 minutes

From Planning to Performance: Elevating OSCEs through Design, Technology, and
Inclusivity

Caz Mosley, Msc, RVN, C&GCert VNES, Dip Mgmt (Open), PgCAP, SFHEA®
1 The Royal (Dick) School of Veterinary Studies, University of Edinburgh, United Kingdom

Correspondence: Caroline.Mosley@ed.ac.uk
Abstract
Objective Structure Clinical Exams (OSCEs) that are reliable and robust require rigorous design and
implementation which can seem like a daunting task to those new to the process. This session, led
by Caz Mosley, Senior Lecturer in Veterinary Clinical Skills aims to introduce and enhance the skills
needed to design, implement, and evaluate OSCEs effectively.
In her role as Academic Lead for Veterinary Clinical Skills, at The Royal (Dick) School of Veterinary
Studies, University of Edinburgh, Caz has directed and established OSCEs across all years of their
BVMA&S programme including formative peer-assessed OSCEs, summative multi-circuit stations and
a full surgical procedural video ‘E-OSCE’, as well as supporting colleagues and external institutes in
the design of other practical assessments (DOPS, OSPREs, WBAs).
Whether you're planning on setting up multi-station carousel or linear OSCE circuits, utilizing
multimedia for assessments, looking at options for inclusivity, or new to all of this and unsure where
to start then this interactive workshop will be beneficial and informative to equip participants with
the knowledge and tools to successfully implement and improve OSCEs.
Workshop Objectives

e Understand different formats of OSCEs and their appropriate usage.

e Learn the complete cycle of an OSCE from designing to reviewing for improvements.

e Equip participants with strategies to design and implement inclusive OSCEs, promoting

equitable assessment for every student

o Develop skills in piloting OSCEs, training examiners, and moderating results.

e Gain insights into digital tools like RISR to aid OSCE administration and evaluation.
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Thursday, 10th September - 11:30: Nutrition Room (room 34) - 90 minutes

Unlocking Knowledge: Escape Rooms for Generation Z Learners in Veterinary
Education

Liza Széfia Németh?!; Mira Mandoki?; Katalin Ferencné Gerencsér?

L University of Veterinary Medicine Budapest, Hungary

Correspondence: nemethlizaO701@gmail.com

Abstract

Working with generation Z is not easy. It seems that the more effort instructors invest in preparing
their frontal classes, the less interested students become in the carefully designed material.
However, this generation is not less capable—just different. Their cognitive patterns have adapted
to a dynamic environment shaped by social media and the internet. As a result, they struggle with
the monotony of frontal teaching. This poses a challenge in veterinary education, which has
traditionally relied on lectures and the transmission of large amounts of lexical knowledge.

Escape rooms offer a promising educational approach. Their logic can be applied to support students
in mastering extensive theoretical material, moreover they transform a static lesson into a dynamic,
interactive, engaging one, just what generation Z longs for. Despite first impressions, escape room
design is simple and does not require locked spaces or expensive equipment, just some riddles
connected to the material. They can be integrated into seminars or used within a flipped classroom
model to promote active engagement. Students work in teams to solve sequential tasks, progressing
only after correctly completing each step. This structured approach allows them to engage with
complex material in a playful way while simultaneously developing teamwork skills.
This workshop introduces the fundamentals of educational escape room design and provides
practical ideas that instructors can readily implement. These methods not only enhance students’
engagement but also promote deeper and more effective learning. On the other hand, the designing
is entertaining activity for the instructor as well.
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Enhancing Student Learning in Clinical Skills Laboratories: Sharing Best Practice,
Tips and Innovations

Sarah Baillie!; Defne McKinstry!; Babagdine Olatoundji Francois-Xavier Laléyé? Masoud
Aghapour?

1 Bristol Veterinary School, University of Bristol, United Kingdom

2 \letAgro Sup, Université Lyon, France
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Correspondence: Sarah.Baillie@bristol.ac.uk

Abstract

Background. In recent years there has been a rapid expansion of clinical skills laboratories across
Europe. These facilities play an important role in preparing veterinary students for safe, effective
clinical practice, promote animal welfare, and support veterinary programmes in their quest to align
with the EAEVE concept of ‘never the first time on a live animal’ (European System of Evaluation of
Veterinary Training (ESEVT) Standard 6.1).
Workshop overview. This interactive workshop is designed for veterinary educators seeking
practical strategies to promote student learning and assess competence in clinical skills.
The workshop will begin with an overview of the role of clinical skills labs and models within
veterinary curricula, the current evidence-base, and the learning outcomes that such initiatives can
support. In small groups, strategies for making the most of clinical skills laboratories will be
discussed. The emphasis will be on promoting active learning and deliberate practice and designing
effective supporting learning resources e.g. online flipped classroom for targeted pre-work to
enhance student preparedness for learning in the clinical skills laboratory.
The workshop will include an opportunity to make a simple surgical model.

Finally, tips will be shared on how to assess student competence in clinical skills using Objective
Structured Clinical Examinations (OSCEs), including marking schemes, examiner training and a
demonstration. By the end of the workshop, participants will have practical ideas and evidence-
informed strategies to enhance student learning and assessment in veterinary clinical skills
laboratories.
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Thursday, 10th September - 11:30: Stamatin Hall (room 30) - 90 minutes

CT Scan Segmentation for Veterinary Education Applications

Andrei Stefan?

L Harper and Keele Veterinary School, United Kingdom

Correspondence: a.c.stefanl@hkvets.ac.uk

Abstract

The increasing demand for visualization and pre-visualization in many professional fields has driven
the popularity of 3D generated models. In veterinary practice, these models offer a more
comprehensive understanding of anatomical structures for applications like surgical planning and
client education. Furthermore, in veterinary education, 3D generated and manufactured models
facilitate a more immersive teaching and learning experience, overcoming limitations associated
with the availability of textbooks and cadavers.

A key process for generating these 3D digital models is the segmentation of anatomical features
from computer tomography (CT) scans. CT scan segmentation involves identifying and isolating
voxels representing specific anatomical structures, such as bone, based on their unique density
values. This results in a three-dimensional representation of the structure of interest, which can then
undergo post-processing, analysis, and physical reproduction.

This beginner-friendly hands-on workshop aims to provide a practical introduction to bony feature
segmentation in CT datasets by comparing three software applications of increasing complexity.
Attendees will have the opportunity to observe and replicate fundamental CT data segmentation
techniques in a guided and interactive setting, followed by a discussion of post-processing
considerations for various final display environments (physical or digital).
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Thursday, 10th September - 11:30: Legislation Room (room 35) - 90 minutes

A One Health Framework for Aquatic Veterinary Education

Laura D. Urdes?; Katinka de Balogh?
1 Faculty of Veterinary Medicine, Spiru Haret University, Bucharest, Romania
2 Utrecht University, Netherlands

Correspondence: urdeslaura@gmail.com

Abstract

Aquatic veterinary medicine is frequently identified as a "missing link" in veterinary curricula, yet it
represents a critical frontier for public health and environmental sustainability. Fish tuberculosis
(TB), caused by atypical mycobacteria (e.g., Mycobacterium marinum) serves as an ideal pedagogical
model for One Health implementation; it requires students to navigate the complex intersections of
zoonotic risk, environmental persistence in biofilms, and the challenges of antimicrobial resistance
(AMR) in aquatic systems. This disease provides a unique opportunity to challenge traditional clinical
boundaries and move educators toward a more holistic, interdisciplinary teaching approach.

This is a 90-minute workshop which introduces the aquatic veterinary pedagogical model as a three-
tiered approach to veterinary competency: i. Professional foundation: leveraging World Aquatic
Veterinary Medical Association (WAVMA) resources, including the CertAgV certification and
externship pathways, to map professional development; ii. Clinical challenge: A technical deep-dive
into aquatic epidemiology, transitioning from passive observation to active surveillance techniques,
including high-throughput sequencing (HTS) and environmental DNA (eDNA) monitoring; iii. The
synthesis: a stakeholder simulation where participants adopt roles—clinician, public health officer,
economist, or ecologist—to apply a six-step One Health assessment framework to a complex clinical
case study involving fish tuberculosis outbreak.

The workshop shifts the audience from passive learners to active problem-solvers. By using Fish TB
as a case study, participants are forced to synthesize clinical knowledge with environmental science
and public health policy. This practical application demonstrates how core veterinary competencies
align with global One Health initiatives.
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Thursday, 10th September - 11:30: Locusteanu Hall (room 22) - 90 minutes

The Value Matrix: An Exam Room Communication Aid That Can Be Used to Teach
Shared Decision-Making and Spectrum of Care

Jason B. Coe, pvm, Php!

1 Department of Population Medicine, Ontario Veterinary College, Guelph, Ontario, Canada

Correspondence: jcoe@uoguelph.ca

Abstract

Introduction. The companion animal physical exam (CAPE) is a potential opportunity to enhance
student veterinarian-client communication and learning during veterinary appointments. A strategy
to emphasize the CAPE is the Talking Physical Exam (TPE), which involves relaying to a veterinary
client in real time their pet’s normal and abnormal physical exam findings and the significance of
these findings to the animal’s health. The use of the TPE by student veterinarians has not been
explored.
Aim/ Purpose. Investigate the impact of the TPE on student veterinarian’s performance of the CAPE
during veterinary appointments, in comparison to traditional physical exam methods.

Methods. Final year student veterinarians at the Hill’s Pet Nutrition Primary Healthcare Centre will
be divided into intervention (TPE trained) and control groups. Performance of the CAPE will be
assessed using survey responses (clients), physical exam scores (students), and focus group feedback
(students). Assessments will be compared between groups. Analysis will include paired and
independent t-tests and creation of thematic maps.
Anticipated Results. Student veterinarians using the TPE will have higher client and physical exam
performance scores, as well as improved client comprehension of physical exam findings, compared
to traditional physical exam methods. The TPE will have a positive impact on student veterinarian’s
experience performing the CAPE in a clinical setting.

Implications for Veterinary Education Practice. The TPE could teach effective client-communication
skills and enhance student veterinarian confidence and competency around the CAPE. Through the
results of this research, the TPE may be implemented into the veterinarian curriculum.
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Thursday, 10th September - 11:30: Library Theses Room (room 24) - 90 minutes

Gamification in Veterinary Medicine: Lessons from a Veterinary Anatomy Trial and
an Invitation to Innovate

Kate Pickles'; Renato L. Previdelli!; Ariana Roscoe?

1 Royal Veterinary College, University of London, United Kingdom

Correspondence: aroscoe@rvc.ac.uk

Abstract
The teaching of veterinary anatomy underpins pre-clinical education, but is often perceived by
students as overwhelming, particularly during revision periods where cognitive overload can hinder
effective learning. Non-virtual serious games in anatomy education offer a promising approach to
enhance engagement, reinforce knowledge and inspire students to develop alternative learning
styles.
This interactive session will be facilitated by staff from the RVC Support Hub for Anatomy Research
in Education (SHARE), offering insights into the use of gamification in pre-clinical education. We will
explore three adapted game-based learning strategies: Pictionary®, crosswords and Wordotomy®,
designed specifically for anatomy revision. Participants will first engage with these games, which
have been implemented within our institution and received positive student feedback. Experiencing
the games from a learner’s perspective will prompt reflection on their effectiveness and potential
for implementation across a variety of international veterinary educational institutions, as revision
tools and as part of the structured curriculum.

Participants will then work in small groups to design their own subject-specific educational games,
tailored to their teaching context. This process will encourage creativity whilst attendees consider
how such approaches could be integrated into existing curricula. Groups will then trial their games
and compare their effectiveness to those experienced earlier in the session.
The session will conclude with a guided discussion exploring potential barriers to implementation,
including time constraints, resource limitations and group dynamics. Structured reflection on learner
and facilitator perspectives will follow. Attendees will leave with practical strategies and adaptable
ideas for integrating game-based learning into their teaching practice.
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Friday, 11th September - 10:30: Stamatin Hall (room 30) - 90 minutes

How to Create and Implement a Devinekoi Workshop to Help Students Learn
Palpation Skills

Babagdine Olatoundji Francois-Xavier Laléyé!; Pierre Bruyérel; Sarah O’Shaughnessy?; Roland
Roume?; Sarah Baillie?
1 VetAgro Sup, Université Lyon, France
2 Bristol Veterinary School, University of Bristol, United Kingdom

Correspondence: babagdine.laleye@vetagro-sup.fr
Abstract
Background
The competency-based approach has become the norm in veterinary education and most veterinary
education programmes aim to enable students to acquire the various competencies necessary for
professional success. In clinical practice, the veterinary student must be able to:

e See with their fingers, especially when palpating

e Assess the shape, size and consistency of healthy and diseased organs

e C(learly describe what they see to different people (owners, veterinary colleagues, etc.).
These qualities are acquired through the use of 4 skills

e Psychospatial representation

e Psychomotor reflexes

e Sense of touch

e Communication skills
To develop these 4 skills simultaneously and at a low cost, we have designed a simulation-based
game called Devinekoi for students to learn skills commonly used by veterinarians including
palpation, communication and teamwork. During this simulation-based learning workshop, students
practice palpation skills relevant to a physical examination using low-cost and readily available
objects, communication and collaboration through peer interaction. The set-up is designed as a fun,
low-risk game and satisfaction surveys indicate the simulation is highly appreciated by students.
Devinekoi® is a simple, efficient workshop format that can be adapted for different contexts
including training multiple professions in one health.
Workshop overview
Participants will see step by step how to create and deliver a Devinekoi session. Participants will
obtain a clear and precise roadmap, allowing them to set up efficient and sustainable Devinekoi kits
in their own institution.
Session learning objectives
Participants will be able to:

e Create their own Devinekoi kits

e QOrganize and deliver a Devinekoi session.
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Friday, 11th September - 10:30: Nutrition Room (room 34) - 90 minutes

Designing the Invisible: Shaping a Positive Hidden Curriculum in a New Veterinary
Programme

Edlira Muca *; Rabiha Seboussi !

1 College of Veterinary Medicine, University of Al Dhaid, Sharjah, UAE

Correspondence: e.muca@uodh.ac.ae

Abstract

Background: The hidden curriculum encompasses the implicit values, behaviours, attitudes and
cultural norms that students acquire through everyday educational experiences rather than the
formally documented curriculum. It has been recognised as a powerful influence on professional
identity formation, ethical decision-making and students' perceptions of the veterinary profession
[1,2]. The existing veterinary education literature has largely focused on understanding the hidden
curriculum within established programmes. Little attention has been given to how the hidden
curriculum develops during the creation of a new veterinary programme, where institutional culture,
faculty behaviours and educational practices are still evolving. This presents a unique opportunity
to intentionally design a learning culture that aligns with the programme's educational values from
its inception.

Summary of Work: This interactive workshop will invite participants to consider how a hidden
curriculum emerges during the establishment and early delivery of a veterinary programme.
Following a brief introduction to the concept, participants will examine veterinary education
scenarios relating to student orientation, practical teaching, assessment, feedback, faculty role-
modelling and responses to uncertainty. Participants will identify the implicit messages
communicated within each scenario, consider their potential influence on students’ learning and
professional identity, and distinguish between intended and unintended consequences. Participants
will then undertake a design activity in which they define the values they would wish students to
experience within a new veterinary programme and translate these values into observable faculty
behaviours, educational practices and institutional processes. The workshop will conclude with
participants developing one context-specific action that could be applied within their own
institution.

References
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Friday, 11th September - 10:30: Locusteanu Hall (room 22) - 90 minutes

Assessing Clinical Competence in Veterinary Education: Applying Miller’s Pyramid
from Knowledge to Workplace Performance

Kathy Boursicot!; Sue Rackard?; Sarah Baillie3

1 Health Professionals Assessment Consultancy

2 School of Veterinary Medicine, University College Dublin, Ireland

3 Bristol Veterinary School, University of Bristol, United Kingdom

Correspondence: katharineboursicot@hpac.sg; sue.rackard@ucd.ie; Sarah.Baillie@bristol.ac.uk

Abstract

Assessment plays a central role in ensuring veterinary graduates develop the knowledge, skills and
professional behaviours required for entry into practice. Contemporary guidance in health
professions education emphasises the need for coherent systems of assessment that align teaching,
learning outcomes and assessment methods across a programme. One of the most widely used
frameworks for aligning assessment with competence development is Miller’s Pyramid (Miller
1990), which conceptualises progression from knowledge (“knows”) to authentic workplace
performance (“does”).

This interactive workshop introduces key principles from the EAEVE Guidelines for Assessment in
Veterinary Education and explores how Miller’s Pyramid can be used as a practical framework for
selecting and aligning assessment methods across the veterinary curriculum. Participants will
examine how knowledge-based assessments (e.g. MCQs and short-answer questions), simulated
clinical assessments (e.g. OSCEs), and workplace-based assessments (e.g. mini-CEX and DOPS)
contribute to evaluating competence at different levels of performance.

Following a brief introduction to contemporary evidence and frameworks for assessment in
veterinary education, participants will work in small groups on structured design activities. Using
sample veterinary learning outcomes, groups will identify the intended level of competence and
design aligned assessment approaches mapped to Miller’s Pyramid. Participants will also consider
key principles influencing assessment quality, including validity, reliability, educational impact and
feasibility.

The workshop will provide veterinary educators with practical strategies for designing assessment
approaches that support learning while ensuring robust evidence of competence at graduation.

References

Miller, G.E. (1990) The assessment of clinical skills/competence/performance. Academic Medicine, 65(9 Suppl), pp. S63-567.
Rackard, S., Baillie, S., Cadiergues, M-C., Yurdakok Dikmen, B., Barbarossa, A., Gobel, T. and Lekeux, P. (2024) EAEVE Guidelines for
Assessment in Veterinary Education. European Association of Establishments for Veterinary Education (EAEVE).
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ID 196 WORKSHOP 2.4

Friday, 11th September - 10:30: Athanasiu Hall (room 16) - 90 minutes

Using Early Career Educator Professional Identity Challenges to Discover
Opportunities in Pre-Clinical Veterinary Identity Support

Kate Pickles!; Emily Hall*; Ariana Roscoe?

1 Royal Veterinary College, University of London, United Kingdom

Correspondence: kapickles@rvc.ac.uk

Abstract
This workshop explores professional identity formation (PIF) by focusing on early identity transitions,
particularly the shift from applicant to preclinical veterinary student. It will draw on participant
experiences to identify common pressure points and use a “what worked” approach to develop
scaffolds that support PIF in the preclinical curriculum.
Veterinary curricula often frame graduation as the defining PIF milestone, overlooking the broader
continuum of identity development. This workshop will expand that perspective by examining
underexplored transition points that shape students’ evolving sense of professional identity.
The shift from applicant to registered veterinary student represents a critical early-stage transition.
New expectations, values and perceptions of veterinary work are encountered and pre-existing ones
challenged. Are pre-clinical students identifying as an early veterinary professional or simply figuring
out how they belong as a student? Later PIF transitions can be similarly turbulent, including that
from clinician to educator. This shift introduces different responsibilities, expectations and position
within the profession where individuals often renegotiate their sense of who they are as a
veterinarian.

By recognising these varied transition points, PIF can be understood as dynamic, contextual, and
ongoing. This workshop will foster open dialogue among veterinary educators, using shared
experiences to generate practical ideas for supporting early identity formation by:
Creative expression of personal PIF transitions, constructed through dialogue with peers.
Co-constructing ideas to scaffold students' early PIF transitions in the preclinical environment.

By broadening the understanding of PIF, the session strives to inform more inclusive and supportive
educational practices across the veterinary career trajectory.
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ID 190 WORKSHOP 2.5

Friday, 11th September - 10:30: Legislation Room (room 35) - 90 minutes

Live Flipped Classroom Experiences through Exploring a Few Medicinal Plants

Katalin Ferencné Gerencsér?; Liza Sz6fia Németh?; Mira Mandoki
t University of Veterinary Medicine Budapest, Hungary

Correspondence: Gerencserne.Seidl.Katalin@univet.hu

Abstract

The flipped classroom model aligns closely with the learning preferences of Generation Z, offering a
dynamic alternative to traditional lecture-based instruction. Beyond transmitting lexical or factual
knowledge, this approach fosters essential competencies such as collaboration, communication,
critical thinking, and peer learning. Yet implementing a flipped classroom is far from straightforward.
Educators must not only structure disciplinary content coherently, but also design learning
experiences that spark curiosity, frame tasks as meaningful challenges, and promote deep, activity-
based engagement. For Generation Z learners —who tend to think in networks and require sustained
cognitive stimulation — content must be both intellectually rigorous and experientially rich. In this
interactive workshop, we will demonstrate practical strategies for transforming a conventional,
linear lesson into a flipped format. Using six medicinal plants as thematic anchors, participants will
explore how digital tools can be effectively combined with tangible, “old-fashioned” visual aids.
The session integrates mobile applications, physical plant samples, and paper-based resources,
illustrating how multimodal design enhances engagement and retention. Playful, gamified elements
will exemplify how motivation and challenge can be embedded into disciplinary learning. Through
this example, we argue that in contemporary higher education, instructors are no longer the sole
source of knowledge. Instead, their role shifts toward designing meaningful learning environments
that cultivate communication skills and collaborative problem-solving — competencies that are
indispensable in students’ future professional practice. By exploring some plants, the workshop
invites participants to rethink their own pedagogical role as designers of transformative, student-
centred learning experiences.

References

Bhat Z. A., G. J. Bhat (2018) Flipped Classroom Method in Contemporary Teaching Learning Environment, International Journal of
Movement Education and Social Science Vol.7. Special Issue 02 (Jan-June 2018)

Gerencsér K., M. Mandoki (2026) Flipped-classroom experience in veterinary botany seminars - teaching a large amount of lexical
knowledge to Generation Z, Oral presentation, ECVME Conference, Leipzig, Germany, January 2026.
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ID 180 WORKSHOP 2.6

Friday, 11th September - 10:30: Library Computers Room (room 20) - 90 minutes

Experiential Learning and Gamification in Veterinary Communication Education

Annelies Decloedt?; Christin Kleinsorgen?

1 Faculty of Veterinary Medicine, University Ghent, Belgium

2 University of Veterinary Medicine Hannover, Germany

Correspondence: christin.kleinsorgen@tiho-hannover.de

Abstract

This interactive workshop explores the transformative potential of gamification and experiential
learning in veterinary communication education. Grounded in experiential learning theory and
principles of learner engagement, the session demonstrates how playful, hands-on activities can
foster essential competencies for future veterinarians - particularly active listening, reflective
practice, and collaborative communication.

Designed for up to 30 participants, the workshop integrates theory and practice through a dynamic
sequence of interactive exercises. Participants can observe or engage in three different activities
linking gamification and experiential learning to effective communication training in veterinary
education. Following each exercise, guided reflection encourages participants to analyse their
experiences - what worked, what didn’t, and why - thereby deepening their understanding of
communication dynamics and consolidated learning. The session concludes with a collaborative
discussion on practical applications, enabling participants to identify actionable strategies for
integrating gamified methods into their own teaching, whether in communication training or other
disciplines within veterinary education. By the end, attendees will have experienced playful learning
techniques firsthand and gained inspiration for designing innovative teaching and experiential and
engaging learning environments.

This workshop is ideal for educators seeking to enhance student engagement, promote reflective
practice, and create dynamic, creative learning environments in veterinary medicine. No prior
preparation or specialized training is required. Participants from all academic and professional
backgrounds are welcome.
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ID 211 WORKSHOP 2.7

Friday, 11th September - 10:30: Library Theses Room (room 24) - 90 minutes

Clinical Skills Centres - Are They So Much More?

Carly Tyler?; Nichola Coombes?
1 Royal Veterinary College, University of London, United Kingdom
Correspondence: cmtyler@rvc.ac.uk; ncoombes@rvc.ac.uk

Abstract

As the first Clinical Skills Centre opened in the UK and Europe, here at the Royal Veterinary College,
in the 22 years since we opened, we have added so many more aspects to our student education
and support.

We are now a centre for additional classes in Communication Skills, Animal Handling, Maths Tuition,
Neurodiverse support, Pastoral Care, OSCE preparation and Sustainability Champions to name but
a few of the roles we inhabit as a team of 5 interprofessional educators.

Are we at a time when we need to rename Clinical Skills Centres to encompass this? Student
Educational Hubs?

This workshop will be for all involved in Veterinary Education to detail the additional calls on their
facility with the corresponding increased expectations of students and how can we meet them
moving forwards.

This workshop will aim to discuss how to manage the existing space, finances and time we all have
available in a creative way and discuss the challenges you/we are facing and how we could meet
them.
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Short Communications — Session 1.1

ID 168 | Artificial Intelligence (Al): Current Usage, Concerns and Training Needs

Identified by Veterinary Students and Staff

Thursday, 10th September - 15:30: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A
Susan Rhind?; Sarah Baillie?; Louise Connelly?!; Julie Dickson?; Darren Shaw!
1 University of Edinburgh, United Kingdom
2 University of Bristol, United Kingdom
Correspondence: sarah.baillie@bristol.ac.uk

Abstract

Introduction. Generative Al is developing fast and inevitably impacting many areas of education. It is
timely to establish baseline data in veterinary education about how Al is being used, confidence levels,
concerns and training requirements.

Methods. A survey was designed to establish current levels of use and experiences with Al in learning
and teaching. It consisted of free text questions and Likert scales to determine confidence and training
needs aligned with competences established in medical education (Triola & Rodman, 2025). The survey
was distributed to veterinary students and staff at two UK veterinary schools (Edinburgh and Bristol)
during 2025.

Results. Surveys were completed by 285 students and 122 staff. Student usage (60%) was lower than
staff (75%); median in both groups was < 1/month. Student uses included revision, writing/rewriting,
searching, creating material and social; staff uses included writing/rewriting, searching, creating
teaching materials and assessments, research, and streamlining administrative tasks. Key concerns
from both groups included accuracy of information, ethics and data security. Students placed greater
emphasis on academic misconduct and environmental impact. Staff emphasised insufficient training
and potential loss of skills.

Conclusions. The study has several limitations including a relatively small sample and the rapid
development of Al, meaning these results represent a snapshot in time. However, it does provide
useful indicators of current usage, concerns among the veterinary community, and training that
veterinary schools should provide and integrate into curricula. Additionally, the data indicate that
veterinary students’ Al usage is less than reported for other university students (Freeman, 2025).

References

Freeman J. Student Generative Al Survey 2025 (HEPI Policy Note 61). Higher Education Policy Institute.
https://www.hepi.ac.uk/reports/student-generative-ai-survey-2025/

Triola MM, Rodman A. Integrating Generative Artificial Intelligence into Medical Education: Curriculum, Policy, and
Governance Strategies. Acad Med. 2025;100(4):413-418.

ID 212 | Innovation with Integrity: Declared Use of Generative Al Tools within

Reflective Writing

Thursday, 10th September - 15:45: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Emma Driver?!
1Royal Veterinary College, University of London, United Kingdom
Correspondence: emdriver@rvc.ac.uk

Abstract

Generative Al (GenAl) use in higher education is rapidly increasing, with a 2025 UK Higher Education
Policy Report finding that 92% of surveyed undergraduate students had used GenAl tools in some form
within their studies (Freeman 2025). However, a recent study by Rhind et al. (2026) explored student
GenAl usage across two UK veterinary institutions, in which 40% of students reported having never
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used GenAl tools, suggesting slower engagement within veterinary education.

At the Royal Veterinary College (RVC), Year 3 veterinary students submit a summative reflective essay
as part of their Principles of Veterinary Practice (professional skills) teaching. In the 2025-26 academic
year, we introduced GenAl guidelines for this assignment and provided guidance on using GenAl tools
to support academic reflective writing. This included permitted use of GenAl tools in academic writing
(e.g. checking grammar, clarifying structure), as well as the reflective process (providing feedback,
guidance on developing reflection). Students were not permitted to use GenAl tools to generate their
essay or fabricate experiences, as authorship is a professional responsibility.

Students were required to declare any GenAl tool use in a GenAl declaration section on the assignment
cover sheet. This unmarked section asked students to specify which GenAl tools were used (if any),
how they were used, and whether they supported or hindered the reflective process.

This presentation examines veterinary educators’ reflections on the GenAl declarations and
investigates how veterinary students used GenAl tools within their reflective writing process.

References

Freeman, J. (2025) Student Generative Al Survey 2025, 61: Higher Education Policy Institute, available:
https://www.hepi.ac.uk/wp-content/uploads/2025/02/HEPI-Kortext-Student-Generative-Al-Survey-2025.pdf
[accessed 30th March 2026].

Rhind, S., Connelly, L., Baillie, S., Shaw, D. and Dickson, J. (2026) 'Use of Generative Al by Veterinary Students in Two UK
Vet Schools: A Moment in Time', Journal of Veterinary Medical Education, (Epub ahead of print), available:
http://dx.doi.org/10.3138/jvme-2025-0078.

ID 193 | Al-Supported Translation in Veterinary Education: Exploring Student

Perceptions of Usability, Trust, and Learning Integration

Thursday, 10th September - 16:00: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Santiago Alonso Sousa!; Ludwig Yu?l; Istvan Téth?; Jose Terrado Vicente?; Julian Bartolome?; Oscar

Alejandro Peralta Troncoso®; Vista Budiariati®; Otgontugs Bat’; Akos Kenez!
1City University of Hong Kong, China
2 University of Veterinary Medicine Budapest, Hungary
3CEU Cardenal Herrera University, Spain
4Universidad de La Pampa, Argentina
> Universidad de Peralta, Chile
® Universitas Gadjah Mada: Berita, Indonesia
7 Mongolian University of Life Science, Mongolia
Correspondence: toth.istvan@univet.hu

Abstract

The increasing availability of generative artificial intelligence (Al) is transforming access to scientific
knowledge. In veterinary education, where English dominates scientific literature, non-English-
speaking students may face significant barriers to accessing and engaging with learning materials. Al-
assisted translation may help reduce these barriers; however, its educational value also depends on
how learners perceive and use these tools.

We aim to explore veterinary students’ perceptions and trust in Al-assisted translation, and its role in
supporting learning across languages.

An anonymous, cross-sectional online survey was distributed to veterinary students across multiple
institutions in Asia, South America, and Europe. Participants were presented with two scientific
abstracts translated into students’ target languages using an Al-based translation system
(HealthOne®©, developed at City University of Hong Kong). The abstracts were selected based on
Halliday’s functional framework to represent different linguistic and educational demands. Students
evaluated the clarity, usability, and reliability of the translations.

The questionnaire assessed perceived clarity, confidence in understanding, and willingness to
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incorporate these resources into academic study. Data collection is ongoing. Preliminary observations
suggest variability in perceived usefulness and reliability, with usability and confidence emerging as
key factors influencing adoption. Full analysis will further examine these trends and their implications
for integrating Al-supported translation.

Al-assisted translation represents a promising approach to improving accessibility and inclusivity in
veterinary education by enabling non-English-speaking students to engage with scientific materials.
This work was supported by the American Association of Veterinary Medical Colleges (AAVMC) through
the Clinical and Instructional Veterinary Medical Education (CIVME) Grant Program.

ID 213 | Al-Enhanced Clinical Reasoning in Equine Medicine: A ChatGPT-Driven Case

Simulation for 4th-Year Veterinary Students

Thursday, 10th September - 16:15: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A
Zoja Mikniené'; Simona Nagreckiené!; Renata Gruodyté?!

1Large Animal Clinic, Lithuanian University of Health Sciences, Lithuania
Correspondence: zoja.mikniene@Ismu.lt

Abstract

The rapid advancement of artificial intelligence (Al) is transforming medical education, yet its
integration into veterinary curricula remains limited. This study presents an innovative Al-assisted
case-based learning model designed for 4th-year veterinary medicine students studying equine
internal medicine.

A ChatGPT-driven interactive simulation was developed to replicate a realistic equine asthma case.
Students conducted anamnesis by interacting with a simulated owner, communicated with a virtual
assistant, and interpreted multimodal diagnostic data, including a bronchoscopy video. The learning
process extended over one week, culminating in group-based clinical reasoning, formulation of
diagnoses, treatment planning, and presentation of evidence-based recommendations.

Qualitative feedback revealed that the Al-supported environment significantly enhanced student
engagement, clinical reasoning, and knowledge integration. Students reported that the experience
closely resembled real-life clinical decision-making and encouraged deeper independent learning
beyond standard teaching materials. The approach fostered active participation and improved
retention of clinical concepts.

Importantly, this model introduces a scalable and resource-efficient alternative to traditional
simulation methods, enabling repeated exposure to complex clinical scenarios without the constraints
of live animal use. Challenges identified included unequal participation in larger groups and the need
for increased case complexity. While some students expressed initial scepticism toward Al, most
recognized its value in enhancing interactivity and realism.

This study demonstrates that Al-driven simulations can bridge the gap between theoretical knowledge
and clinical practice, representing a transformative step toward digitally augmented veterinary
education aligned with One Health and modern pedagogical frameworks.
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Short Communications — Session 1.2

ID 229 | Engaging the Next Generation of Veterinarians: Digital and Inter(Active)

Approaches to Public Health Education

Thursday, 10th September - 15:30: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Helena de Carvalho Ferreiral; Charlie Milford?!; Jake Spanswick?; Dragan Anticl; Andrew Stringer?;
Lorenzo Ressel®

1 University of Liverpool, United Kingdom

2 Clearpixel VR, United Kingdom
Correspondence: H.Cardoso-De-Carvalho-Ferreira@liverpool.ac.uk

Abstract

Veterinarian student engagement is public health topics is often low, compared to clinical topics. To
tackle this issue, and promote an active and inclusive learning experience, we have investigated the of
use digital tools as a potential way to spark interest in public health. In this project we piloted the use
of two different types of tools in the context of veterinary public health teaching:

The first tool were 3D annotated images of postmortem specimens, which allowed students to revise
these materials at their own pace, reinforcing learning through interactive, high-definition models.
These 3D images created opportunities for students be exposed to materials that would otherwise be
difficult to source.

The other tool was a virtual reality livestock stunning simulator (created by Clearpixel in collaboration
with University of Liverpool). This tool enabled students to practice stunning of livestock in a controlled
environment that required minimal investment in terms of space and materials, creating a realistic
stunning experience — a skill that will be essential for their clinical career.

Student feedback was collected via User Experience Questionnaire (UEQ) and interviews. Data
collected via questionnaire will be used to improve these tools, which could potentially become an
integral part of the veterinary undergraduate training. Particularly the virtual reality livestock stunning
simulator will allow students to deal with the mental and emotional burden of animal euthanasia in a
way that can improve their perceptions of this activity, which will ultimately lead to students feeling
more capable and prepared for real life scenarios.

ID 210 | Digital Simulator of a Bovine Abattoir

Thursday, 10th September - 15:45: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Alessandro Seguino?'; Cristina Soare?; Brian Mather?

L University of Bologna, Italy

2 Royal (Dick) School of Veterinary Studies, University of Edinburgh, United Kingdom
Correspondence: alessandro.seguino@unibo.it

Abstract

Abattoir visits are an important educational experience for veterinary students but have been shown
to cause anticipatory stress and anxiety which have the potential to inhibit learning, as documented in
peer reviewed literature. Virtual simulation, as a supplement to practical experience, plays a positive
role in veterinary education by allowing students to safely acquire skills in realistic simulated
encounters, improving confidence and knowledge without risk to live animals or students themselves.
Our Virtual Abattoir Simulation (VSS) allows users to explore and learn the hygiene and welfare
processes involved in meat production in the classroom. The VSS immerses users in a realistic
environment where they can engage in dialogue with workers, experience the authentic sounds of
animals and machinery, and observe the complexities of blood and carcass processing. The programme
incorporates teaching scenarios, along with information points which describe the European
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legislation, in the context of welfare and hygiene requirements or make judgements on the fitness of
meat for human consumption. These scenarios have been effectively used, to test understanding and
engagement of our students.

The major educational benefits of using the virtual abattoir are that it helps students become better
prepared emotionally for an in-person abattoir visit and grasp better the explanation during the tour.
It also complements the teaching by helping learners contextualise the theoretical aspects taught
during the course. We would welcome the opportunity to demonstrate the programme, explaining its
educational benefits and extend the use of the programme to interested vet schools as non-profit
collaboration.
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ID 204 | Creation and Evaluation of 3D Digital Anatomical Models for Enhancing

Student Learning in Different Curricula Contexts

Thursday, 10th September - 16:00: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Bayram Suzer?; Sarah Nicoll?; William Stewart?; Sefa Cengiz'; Nurgul Suzer!; Sarah B. Channon?
1Bursa Uludag University, Turkey
2 Royal Veterinary College, University of London, United Kingdom

Correspondence: schannon@rvc.ac.uk

Abstract

Traditional anatomy teaching is increasingly supplemented by 3D digital technologies that enhance
spatial understanding and provide engaging learning outside the dissection room. Their effectiveness,
however, may depend on individual student factors (such as prior knowledge, psychomotor skills, and
cognitive abilities) and curriculum design, including how and when these tools are integrated. This
study examined how these variables influence the impact of 3D models on both immediate and longer-
term learning within integrated (UK) and traditional (Turkey) veterinary curricula.

Ethical approval was granted by the Royal Veterinary College (RVC) Social Sciences Research Ethical
Review Board (SR2025 01120910). First year veterinary students from RVC and Bursa Uludag University
completed spatial ability assessments and a demographic survey, and undertook pre- and post-
semester multiple choice tests to measure longitudinal learning. Students accessed one new 3D digital
model each week with associated learning activities and a short quiz to assess immediate knowledge
retention. Multiple regression analysis explored how individual and curriculum factors influenced
learning outcomes.

Students with lower pretest scores generally showed the greatest knowledge gains. Post-test scores
were positively associated with average quiz scores for students engaging with the models (r = 0.56; p
< 0.05), indicating that consistent interaction with digital models supported learning. However, the
positive association between pretest scores and quiz performance suggests that overall ability and
engagement also played a role.

These findings offer guidance for educators adopting 3D technologies, highlighting how learner
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diversity, curriculum alignment, and institutional context influence their educational value.

ID 206 | 3D Visualisation, Simulation, and Interactive Learning Tools to Enhance

Veterinary Understanding of Canine Hepatocellular Carcinoma

Thursday, 10th September - 16:15: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Sandie Chambers?'; Nick Bacon?; Paul Rea3; Matthieu Poyade?
1Glasgow School of Art, School of Innovation and Technology, United Kingdom
2 University of Surrey, United Kingdom
3University of Glasgow, United Kingdom

Correspondence: s.chambers1@student.gsa.ac.uk

Abstract

Accurate diagnosis, surgical planning, and client communication remain significant challenges in
managing canine hepatocellular carcinoma (HCC), the most common primary liver tumour in dogs.
Traditional 2D imaging (ultrasound, CT, MRI) limits the ability of veterinary students, clinicians and dog
owners to conceptualise complex hepatic anatomy and tumour morphology. This study presents a
technology-enhanced visualisation workflow designed to improve anatomical understanding and
education in veterinary oncology.

Using anonymised CT DICOM datasets from clinical HCC cases, high-resolution segmentations of the
liver, vasculature, gallbladder, and tumour masses were generated in 3D Slicer. These structures were
sculpted and refined in ZBrush, textured using photorealistic liver images, and integrated into an
interactive Unity-based simulation. The resulting tool enables users to explore the canine liver in three
dimensions, manipulate anatomical structures, compare normal and tumour-altered lobes, and
appreciate variation in tumour size, location, and resectability.

The models support improved visual-spatial reasoning, surgical planning, and client discussions by
illustrating key relationships among lobes, vessels, and tumour boundaries. The platform also
enhances veterinary education by offering a blended-learning resource that bridges textbook anatomy,
radiological interpretation and surgical decision-making. Early feedback indicates that learners find the
interactive 3D environment more intuitive than interpreting 2D CT slices alone.

This work demonstrates the value of combining imaging, modelling and interactive simulation to
enhance diagnostic understanding and educational outcomes in veterinary oncology. Such tools may
support better prognosis discussions, improved decision-making, and future development of virtual
surgical training modules.
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Short Communication — Session 1.3

ID 165 | Using Cognitive Task Analysis to Create a Teaching Protocol and Models

for Canine Abdominal Palpation

Thursday, 10th September - 15:30: Library Computers Room (room 20) - 10 minutes + 5 minutes Q&A

Sarah O’Shaughnessy?; Francesca Ivaldi; Christiane Jordan?; Sarah Baillie!
I University of Bristol, United Kingdom
25t George’s University, Grenada

Correspondence: sarah.oshaughnessy@bristol.ac.uk

Abstract

Introduction. Canine abdominal palpation is a core skill for veterinary graduates and an important
part of both general and focused physical examinations. For students, the skill is difficult to learn as
the abdominal structures are not directly visible. Additionally, clinicians may find it challenging to
articulate their technique as aspects of the procedure are performed automatically at the expert
level.

Methods. Cognitive Task Analysis (CTA) was used to investigate how experienced clinicians perform
canine abdominal palpation. Small animal clinicians were video-recorded and asked to verbalise
their technique while palpating a model, used for animal welfare reasons. Demographic data were
collected via a questionnaire. Each clinician was interviewed while reviewing their video to ensure
the level of detail was sufficient for a novice learner. Finally, focus groups were conducted with the
clinicians to discuss the findings and reach consensus on optimal approaches for teaching the skill.
Results. Ten clinicians participated, with 7—44 years of experience and most of their time with small
animals (80-100%). All were involved in teaching students. Analysis revealed considerable variation
in palpation techniques, with no two clinicians performing the procedure identically. Focus group
discussions resulted in the development of a structured teaching protocol, which informed the
design of two canine models: one representing palpation in an average dog and the other a thin dog
containing easily palpable abdominal structures.

Conclusion. CTA provided invaluable insight into clinicians’ techniques for canine abdominal
palpation and resulted in the development of a protocol and two models for teaching students.

ID 160 | Evaluation of a Training Model to Teach Intravenous Cannulation in

Companion Animals

Thursday, 10th September - 15:45: Library Computers Room (room 20) - 10 minutes + 5 minutes Q&A

Shona Mcintyre?'; Priya Sharp?

1 University of Surrey, United Kingdom

2 No longer affiliated with a university
Correspondence: s.|. mcintyre@surrey.ac.uk

Abstract

Models are used in veterinary education to allow students to practice surgical skills and obtain
clinical competence. Intravenous catheterization competency requires repetitive practice which is
not appropriate in a live patient and unrealistic in a cadaver.

The aim was to compare two models for IV cannula placement in the dog to demonstrate which
better prepared students for performing the skill in the live patient.

The models were compared by looking at performance scores achieved when marking against a 20-
point OSCE checklist. Group 1 (n=51) was assessed on an existing simple foam model and Group 2
(n=56) was assessed on a new silicone model. The students in each of the groups were subsequently
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assessed performing the skill on a live patient the following week.

Students were surveyed on their confidence in performing the skill before and after using the model,
and after performing the skill in the live patient.

For performance on the models, Group 2 scored significantly higher than Group 1 (Gp1 mean=15.4,
Gp2 mean=18.4, p=<0.01). For performance on the live patient, the students in Group 2, scored
significantly higher than Group 1 (Gp1 mean=16.4, Gp2 mean=18.3, p=<0.01).

Student confidence in Group 2 was significantly higher for statements; | felt confident in how to hold
the limb, | felt confident identifying the venepuncture site, and | felt confident in how to angle the
cannula into the vein.

This new model, which is anatomically more realistic than its predecessor, has shown to increase
student’s performance and confidence of intravenous catheterization.
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ID 179 | Simulation-Based Bovine and Equine Venipuncture Training Enhances

Veterinary Students’ Self-Assessed Competence and Confidence

Thursday, 10th September - 16:00: Library Computers Room (room 20) - 10 minutes + 5 minutes Q&A

Vaida Jokubauskiené?!; Agné Belecké?; Zoja Mikniené3
1 Department of Anatomy and Physiology, Faculty of Veterinary Medicine, Lithuanian University of Health Sciences,
Lithuania
2 Veterinary Academy Simulation Centre, Lithuanian University of Health Sciences, Lithuania
3 Large Animal Clinics, Faculty of Veterinary Medicine, Lithuanian University of Health Sciences, Lithuania
Correspondence: zoja.mikniene@Ismu.lt

Abstract
Simulation-based skills training is increasingly used in veterinary education and is associated with
improved clinical performance and learner outcomes for many practical procedures (1-3). This study
aimed to quantify changes in veterinary students’ self-assessed knowledge, clinical skills, and
confidence in bovine and equine blood sampling following station-based training at the Lithuanian
University of Health Sciences Veterinary Academy Simulation Centre.
A separate pre—post questionnaire study was conducted with third-year veterinary students
(unpaired samples, pre n=116, post n=94) who practiced jugular venipuncture in horses and cattle
and coccygeal (tail) venipuncture in cattle using a commercial equine simulator and a custom-built
bovine neck and tail model. Students rated their theoretical knowledge, clinical skills, confidence in
performing blood sampling on live animals, and perceived effectiveness of simulators on 5-point
Likert scales.
Compared with the pre-training cohort, post-training students reported higher mean scores for
bovine knowledge (3.45 vs. 4.28), skills (3.04 vs. 4.21), and confidence (3.11 vs. 3.96), all p<0.001
with large effect sizes (Cohen’s d=0.87—-1.35). For the equine simulator, mean scores increased from
3.80 to 4.31 (knowledge), 3.53 to 4.28 (skills), and 3.38 to 4.04 (confidence), all p<0.001 with
medium-to-large effect sizes (Cohen’s d=0.67-0.95). Overall, 81.9% of students agreed or strongly
agreed that simulator-based learning provided a low-stress environment that increased their
confidence and supported skill acquisition.
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These findings indicate that simulation-based venipuncture training enhances students’ perceived
knowledge, skills, and confidence and supports its use as a core approach for teaching blood
sampling.
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ID 207 | Christmas’ Eye: A Versatile, Handmade Simulator for Teaching Direct

Ophthalmoscopy

Thursday, 10th September - 16:15: Library Computers Room (room 20) - 10 minutes + 5 minutes Q&A

Valentina Vitale!; Mireia Garcia-Rosellé?; Christelle de Brito?; Aloma Mayordomo-Febrer3; Maria
Mar Lépez-Murcia3; Cristina Artigas-Felipe3
1SimVET Research Group, Department of Animal Medicine and Surgery, Faculty of Veterinary Medicine, Universidad
CEU Cardenal Herrera, CEU Universities, Valencia, Spain
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Medicine, Universidad CEU Cardenal Herrera, CEU Universities, Valencia, Spain
3 OftalmoVET Research Group, Department of Animal Medicine and Surgery, Faculty of Veterinary Medicine,
Universidad CEU Cardenal Herrera, CEU Universities, Valencia, Spain
Correspondence: valentina.vitale@uchceu.es

Abstract

Direct ophthalmoscopy is an essential clinical skill in veterinary medicine, yet its teaching remains
challenging due to the lack of animal cooperation and the technical complexity of the procedure. In
traditional training using awake animals’ bright illumination and prolonged handling often result in
poor tolerance, movement, and the need for physical restraint. These conditions reduce teaching
efficiency and increase stress for both animals and students.

Despite the growing use of simulation-based training in veterinary education, ophthalmic simulators
remain limited. Existing models focus primarily on small animal ophthalmology, particularly canine
fundus examination. Notably, the literature contains no descriptions of simulators designed
specifically for horses, despite the clinical relevance and unique anatomical features of the equine
eye. This gap limits students’ exposure to equine ocular examinations, particularly given the practical
and safety challenges of working with horses.

To address this gap, we developed “Christmas’ Eye”, a customisable handmade ocular simulator,
consisting of a plastic sphere with an internal lens and hand-drawn representations of the fundus
and iris. The design can be adapted to represent different species and both normal and pathological
eyes. This simulator provides controlled environment to practise direct ophthalmoscopy without the
use of live animals.

Our eye simulator has been validated by conducting expert and user-based evaluations using a
structured questionnaire to assess its realism, educational value and applicability.

With a material cost of approximately €10 and a construction time of 24 hours, this simulator
represents an affordable, adaptable, and ethical alternative for teaching direct ophthalmoscopy.

References

Banse, H.E., McMillan, C.J., Warren, A.L., Hecker, K.G., Wilson, B., Skorobohach, B.J., Carter, R.T., Lewin, A.C., Kondro,
D.A,, Ungrin, M.D., Dorosz, S.G., Baker, R.E., Dehghanpir, S.D., Grandt, B.B., Mitchell, L.K.H., Anderson, S.J., 2021.
Development of and Validity Evidence for a Canine Ocular Model for Training Novice Veterinary Students to

26



Perform a Fundic Examination. J. Vet. Méd. Educ. 48, 620-628. https://doi.org/10.3138/jvme-2020-0035
Nibblett, B.M.D., Pereira, M.M., Williamson, J.A., Sithole, F., 2015. Validation of a Model for Teaching Canine
Fundoscopy. J. Vet. Méd. Educ. 42, 133-139. https://doi.org/10.3138/jvme.1014.100r
Williams, D.L., Wager, C., Brearley, J., 2016. Student attitudes regarding the educational value and welfare
implications in the use of model eyes and live dogs in teaching practical fundus examination: evaluation of
responses from 40 students. Open Vet. J. 6, 172-177. https://doi.org/10.4314/0vj.v6i3.5

27



Short Communications — Session 1.4

ID 215 | Flipped Skills Lab in Clinical Veterinary Education

Thursday, 10th September - 15:30: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A
Masoud Aghapour?; Kathleen Wittek?; Britta Vidoni?

1 VetSim Skills Lab, Vice-Rectorate for Teaching, Teaching Innovation and Clinical Matters, University of Veterinary
Medicine Vienna (Vetmeduni), Austria
2 Clinical Centre for Small Animal Health and Research, Clinical Department for Small Animals and Horses, University
of Veterinary Medicine Vienna (Vetmeduni), Austria

Correspondence: masoud.aghapour@vetmeduni.ac.at

Abstract

Introduction. This project was piloted at Vetmeduni for 7t"- and 8™-semester veterinary students as
part of Clinical Hospitation courses, preparing them for clinical rotations in the 9th semester. It
focuses on acquiring Day-One skills in a safe learning environment, following the principle “Never
the first time on a live animal” and aligning with 3R principles. Practical competencies are developed
using simulators and structured training without live animals.

Aim. The project aims to ensure sustainable acquisition of clinical core skills while promoting
teamwork, communication, and reflective collaboration.

Methods. A flipped classroom approach is used: students first engage with digital materials such as
videos and instructions. Training is organized into seven stations, including surgical preparation,
infusion therapy, venous catheter placement, laboratory basics, and clinical examinations. After
completing an online assessment, students attend in-person sessions where they rotate through
stations in small groups, practicing with simulators and guided by tutorial videos. The approach
emphasizes peer-to-peer learning and self-directed practice. Feedback is collected anonymously,
and progress is documented in an electronic logbook (PebblePad).

Discussion. The project is continuously evaluated through student feedback, with further input from
teaching staff planned to refine the concept and support a safe transition into clinical practice.

ID 162 | Beyond Content Delivery: Implementing and Evaluating a Flipped

Classroom in Veterinary Radiology Education

Thursday, 10th September - 15:45: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Sibylle M. Kneissl!; Sophie F. Mitlacher!; Melissa Hollensteiner!; Lukas Wess!; Alexander Tichy?';
Sarah Baillie?

L University of Veterinary Medicine Vienna (Vetmeduni), Austria

2 Bristol Veterinary School, University of Bristol, United Kingdom
Correspondence: sibylle.kneissl@vetmeduni.ac.at

Abstract

Flipped classroom models are increasingly adopted in veterinary education to promote active,
higher-order learning (1, 2); however, their effectiveness depends strongly on local implementation
and stakeholder engagement. This study reports on the first institution-wide implementation of a
flipped classroom in undergraduate veterinary radiology within a traditionally delivered curriculum.
The aim was to explore how students and teachers experienced the transition to a blended, flipped
format, with particular attention to workload, motivation, feedback, and facilitation roles.

The course replaced 15 traditional onsite teaching units with structured asynchronous online
modules and two small-group, case-based workshops. Learning outcomes were evaluated using pre-
and post-tests assessing radiographic description and interpretation. Experiences were explored
through semi-structured interviews with teachers and focus groups with students, analysed using a
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combined deductive—inductive thematic approach.

Quantitative results showed a significant improvement in performance, with mean scores increasing
from 6.5 to 9.5 out of 12 (p < 0.001). Qualitative findings revealed that students valued flexibility,
visual resources, and active learning opportunities, but reported early-semester overload,
uncertainty about expectations, and inconsistent feedback during the online phase. Teachers
acknowledged pedagogical benefits but described increased workload, challenges with online
facilitation, and ambiguity in their evolving role. Motivation among students improved over time as
course structure and guidance became clearer.

These findings highlight that flipped classrooms can enhance learning in veterinary radiology but
require careful alignment of online and onsite phases, clear communication of expectations, and
sustainable feedback strategies. Addressing workload distribution and change-management
processes is essential for scalable implementation in veterinary education (3).
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ID 189 | The Use of Escape Room Experiences (EREs) in Veterinary Clinical Skills

Teaching

Thursday, 10th September - 16:00: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A
Nerys Lau!; Shona Mcintyre?

1School of Veterinary Medicine, University of Surrey, United Kingdom
Correspondence: n.lau@surrey.ac.uk

Abstract

Escape room experiences (EREs) are a digital resource that have been utilised in medical education
as a "gamified" way of increasing student engagement and promoting self-directed learning. There
are few reports of their use in veterinary medicine, and these largely involve use of teamwork and
communication skills to complete group tasks. With growing pressures on staffing resources and
larger cohorts, EREs bring the additional benefit of allowing facilitation of larger groups whilst
simultaneously encouraging student-centred learning.

Two ERE cases were developed using Microsoft OneNote, with one centred around diagnosis of a
diabetic patient and another around diagnosis of immune-mediated haemolytic anaemia; cases
were chosen to align with recent teaching, and to contextualise the relevant clinical skills. For both
cases, students were provided with initial clinical information, before answering multiple-choice
guestions around the case topic; the correct answer would serve as the password for the subsequent
room. Within the rooms, students were asked to practise the skills relevant to case diagnosis. Upon
completion of the ERE, students filled in a survey which utilised a Likert scoring system to assess
satisfaction, motivation and learning gain.

Student response to the EREs was overwhelmingly positive, with widespread agreement that the
format improved motivation and interest, and helped students to link clinical knowledge with the
associated skills. Most students found the escape room easy to navigate. Students also indicated
that they would want to see EREs used in future practical sessions. This study outlines promising
future utility of EREs within veterinary clinical skills teaching.
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ID 163 | Teaching Multiple Consecutive Clinical Skills Practicals: Investigating

Instructor Workload, Challenges and Strategies for Success

Thursday, 10th September - 16:15: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Kathryn Loft'; Avril McGinn?; Priya Sharp3; Julie Dickson?; Sarah Baillie?
1 University of Bristol, United Kingdom
2 University College Dublin, Ireland
3 Civil Service, United Kingdom

Correspondence: avril.mcginn@ucd.ie

Abstract

Introduction. Clinical skills are core competences for veterinary graduates, and the associated
teaching is embedded throughout veterinary curricula. The format of such practicals tends to be
small groups, often necessitating the instructor delivering consecutive (back-to-back) sessions. This
study investigated associated instructor workload and explored coping strategies that could be
shared more widely.

Methods. A multi-centre study was conducted at Bristol, Surrey and Dublin veterinary schools.
Instructor workload was assessed using the NASA Task Load Index (NASA-TLX), a validated six-item
scale. Suitable practicals had at least 3 repetitions within one session. After each repetition,
instructors indicated levels of mental, physical and temporal demand, performance, effort and
frustration from ‘very low’ to ‘very high’ on a 20-point scale. Additionally, observations were
undertaken to identify challenges encountered and coping strategies.

Results. NASA-TLX scales were completed by 31 instructors. Mental and physical workload increased
significantly by the third repeat (p<0.01). Other workload indicators were not significantly affected.
Qualitative analysis of observational data indicated that later sessions were often less structured,
with the instructor becoming hasty, less focused and talking more. Strategies associated with
improved workload management and consistency included standardising information delivery e.g.
scripted introductions, using teaching aides e.g. skills sheets and videos, and careful planning of the
room layout and practical content.

Conclusion. Delivering multiple consecutive clinical skills practicals increases instructor mental and
physical workload. Awareness of challenges encountered and coping strategies has potential to
inform adaptations to current approaches to the benefit of instructors and the student learning
experience.
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Short Communication — Session 2.1

ID 230 | A Needs Assessment Survey Identifying Technical Day-One Practical Skills

for Veterinary Graduates in Danish Companion Animal Practice — A Modified
Delphi Study

Friday, 11" September - 13:00: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Josefine Sinkjser Sgndergaard?; Caroline Ignatz von Riiden3; Sofie Jorgensen3; Liezl Joy
Nayahangan?; Rikke Langebak?; Tina Mgller Sgrensen?

1 Department of Veterinary Clinical Sciences, Section for Clinical Practice and Diagnostics in Companion Animals,
University of Copenhagen, Denmark
2 Copenhagen Academy for Medical Education and Simulation (CAMES), Denmark
3 Primary investigator DV
Correspondence: tims@sund.ku.dk

Abstract

Increasing demands of advanced medical care in companion animal clinical practice can create gaps
between required clinical competencies and undergraduate teaching. It is therefore important to
assess practitioners’ perspectives on skills most relevant to contemporary practice to ensure
curricula developments are both evidence-informed and relevant. This study aims to identify and
prioritize essential day-one practical skills for Danish companion animal veterinarians and determine
which are appropriate for simulation-based training (SBT).

A three-round modified Delphi process was conducted with Danish companion animal veterinary
practitioners and educators from the University of Copenhagen. Round 1 generated an initial skill
list; Round 2 applied a needs assessment formula to rank skill and assess suitability for SBT. Round
3 refined and prioritized the identified skills. Data was anonymized and analysed using quantitative
scoring and correlation analyses.

Participants (94/147, 63% responses) identified 103 unique technical skills; the 50 most frequent
skills progressed. In round 2 (78% responses) the highest ranked skills included suturing, intra-
venous and intra-muscular injections, thoracic auscultation and intravenous catheterization.
Round 3 ran twice. Practitioners confirmed 43 overall essential day-one skills (51% responses) and
identified 29 SBT appropriate skills (73% responses), with notable educator—practitioner
discrepancies in dental and laboratory procedures.

The 43 identified essential practical skills for new graduates emphasized core surgical, dental, and
diagnostic procedures. Misalignment between educators and practitioners, particularly in surgical
and dental expectations, indicates a need for curricular scrutiny. Findings support prioritizing SBT
for high-risk, high-impact skills while reserving low-risk skills for clinical training environments.

ID 185 | Using a modified Delphi method to identify the Day-one practical clinical

skills of veterinary graduates in equine general practice in Denmark

Friday, 11t September - 13:15: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Josefine Sinkjser Sgndergaard?; Sarah Baillie?; Julie Fjeldborg?; Tina Mgller Sgrensen!; Tina
Holberg Pihl*

1 Department of Veterinary Clinical Sciences, Section for Clinical Practice and Diagnostics in Companion Animals,
University of Copenhagen, Denmark
2 Bristol Veterinary School, University of Bristol, United Kingdom
3 Department of Veterinary Clinical Sciences, Section for Medicine and Surgery, University of Copenhagen, Denmark
4 Department of Veterinary Clinical Sciences, Section of Large Animal Medicine, Surgery and Reproduction, University
of Copenhagen, Denmark
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Abstract

Recently, attention has focused on identifying challenges in recruitment and retention of equine
veterinarians in practice. Studies have underlined the importance of adequate competencies of
practical skills, but few have investigated the specific practical skills expected of newly graduated
veterinarians in equine practice, making it hard to ensure that veterinary graduates receive
adequate training in the most important skills.

This study aimed to identify important clinical practical skills for equine practice in Denmark, by
performing a 3 round modified Delphi study. Round 1 identified relevant skills through literature
search and focus group interviews. In rounds 2 and 3 the identified skills were evaluated on a four-
point Likert scale by veterinary equine practitioners in Denmark. Answers were anonymized and the
skills were ranked based on the quantitative scoring.

Round 1 identified 167 skills, which were condensed to 139 unique practical clinical skills by
eliminating professional skills e.g. history taking. In round 2, 33 panelists judged 47 skills important,
17 unimportant, 75 did not reach consensus, and 3 new skills were added. In round 3, 25 panelists
(76%) ranked the outstanding 78 skills of which 23 were judged important, resulting in a final list of
70 important clinical practical skills. The highest scoring skills were intramuscular and intravenous
injection and euthanasia by injection, all reaching 100% consensus as important.

This study provides important insights into specific practical clinical skills expected of newly
graduated veterinarians entering equine practice. The results will inform curricular developments
to align students with expectations from equine practice.

ID 197 | “Know Your Own Limitations”: A Delphi Study to Prioritise Professional

Competences for Graduates Entering Farm Animal Practice

Friday, 11" September - 13:30: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Sarah Wood?; Sophie Jenkinson?; Sarah Baillie!
1 University of Bristol, United Kingdom
Correspondence: sarah.baillie@bristol.ac.uk

Abstract

Introduction. Veterinary graduates working in Europe must meet accreditation standards ensuring
ability to enter a range of roles at graduation. Farm practice presents specific challenges as new
graduates need to work independently, collaborating with clients and communicating with
colleagues for additional support as necessary. This study aimed to define a list of prioritised
professional competences for graduates entering farm animal practice.

Methods. A Delphi methodology was used. An initial list was derived from the literature and
published competence frameworks. Focus groups with farm animal practitioners were used to refine
the wording and identify omissions. Two rounds of a Delphi questionnaire were conducted to define
the prioritised list.

Results. The Delphi process resulted in 70 professional competences listed under 9 domains: client
communication, professional communication, teamwork and collaboration, adaptability and
decision making, ethics and professional responsibility, scholarship and professional development,
finance and practice management, employability, personal wellbeing and resilience. The most
important competence was “recognises own limitations, identifies when assistance is needed and
seeks help as necessary”, the second was “communicates effectively with clients”. Others given high
priority included reliability, rapport building, a positive work ethic, high standards of animal welfare
and team working.

Conclusions. The findings corroborate the published literature around the importance of
communication skills but add nuance to the particular competences required for farm animal
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practice. The study outcomes can be used to inform veterinary curricula; teaching and assessment,
to support students’ reflection of their competence and ensure graduates are prepared for success
in farm animal practice.

ID 232 | The Impact of the Talking Physical Exam on Student Performance During

Veterinary Appointments

Friday, 11t September - 13:45: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Erin Phillips, DVM, DVSc, DACVIM-SAIM*%; Jason B. Coe, DVM, PhD?; Shauna Blois, DVM, DVSc,
DACVIM-SAIM?; Elizabeth Stone, DVM, MS, MPP?%; Deep Khosa, BVMS, MANZCVS, PhD?; Shannon

Gowland, DVM, DABVP?
1Department of Population Medicine, Ontario Veterinary College, Guelph, Ontario, Canada
2 Department of Clinical Studies, Ontario Veterinary College, Guelph, Ontario, Canada
Correspondence: jcoe@uoguelph.ca

Abstract

Introduction. The companion animal physical exam (CAPE) is a potential opportunity to enhance
student veterinarian-client communication and learning during veterinary appointments. A strategy
to emphasize the CAPE is the Talking Physical Exam (TPE), which involves relaying to a veterinary
client in real time their pet’s normal and abnormal physical exam findings and the significance of
these findings to the animal’s health. The use of the TPE by student veterinarians has not been
explored.

Aim/ Purpose. Investigate the impact of the TPE on student veterinarian’s performance of the CAPE
during veterinary appointments, in comparison to traditional physical exam methods.

Methods. Final year student veterinarians at the Hill’s Pet Nutrition Primary Healthcare Centre will
be divided into intervention (TPE trained) and control groups. Performance of the CAPE will be
assessed using survey responses (clients), physical exam scores (students), and focus group feedback
(students). Assessments will be compared between groups. Analysis will include paired and
independent t-tests and creation of thematic maps.

Anticipated Results. Student veterinarians using the TPE will have higher client and physical exam
performance scores, as well as improved client comprehension of physical exam findings, compared
to traditional physical exam methods. The TPE will have a positive impact on student veterinarian’s
experience performing the CAPE in a clinical setting.

Implications for Veterinary Education Practice. The TPE could teach effective client-communication
skills and enhance student veterinarian confidence and competency around the CAPE. Through the
results of this research, the TPE may be implemented into the veterinarian curriculum.
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ID 246 | Role-Playing Using Actors in Developing Communication Skills for Future

Veterinarians

Friday, 11t September - 14:00: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Luminita-luliana Ailincdi’
1 Faculty of Veterinary Medicine, lasi University of Life Sciences "lon lonescu de la Brad", lasi, Romania
Correspondence: luminita.ailincai@iuls.ro
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Abstract

Introduction. Effective communication is a core competency in veterinary medicine, directly
influencing client satisfaction and clinical outcomes. While theoretical knowledge is foundational,
experiential learning is essential for mastering the interpersonal nuances required in professional
practice.

Purpose. This study evaluates the effectiveness of a tiered role-playing methodology, incorporating
professional actors, to enhance the communication proficiency and confidence of veterinary
students.

Methods. The curriculum was structured into progressive stages. Initially, students engaged in peer-
to-peer role-playing to familiarize themselves with clinical scenarios. This was followed by simulated
consultations with professional actors, who portrayed challenging client archetypes. Finally, the
interaction involved the faculty member, who stepped into the role-play to demonstrate advanced
techniques or mediate complex transitions. This multi-level approach concluded with structured
debriefing and reflective feedback.

Results. Participants showed significant improvement in managing high-stress interactions, such as
delivering poor prognoses or handling financial conflicts. The transition from student-led exercises
to actor-based simulations, supported by faculty intervention, led to higher levels of self-efficacy
and improved non-verbal communication skills.

Implications for Veterinary Education. Integrating professional actors within a scaffolded role-playing
framework provides a high-fidelity, safe environment for skill acquisition. This model demonstrates
that communication is a trainable clinical skill. For veterinary institutions, this approach represents
a vital investment in preparing graduates for the socio-emotional complexities of modern veterinary
practice.
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ID 224 | Evaluating the Impact of an Emergency and Critical Care Rotation in

Veterinary Education

Friday, 11t September - 14:15: Athanasiu Hall (room 16) - 10 minutes + 5 minutes Q&A

Jennifer Porter?; Giulia Beraud*
1School of Veterinary Medicine, University of Surrey, United Kingdom
Correspondence: jen.porter@surrey.ac.uk

Abstract
In 2024, the University of Surrey introduced a dedicated Emergency and Critical Care (ECC) rotation
within the Intra-Mural Rotations (IMR) year to address inconsistencies in case exposure during small
animal general practice placements. This two-week rotation, developed in collaboration with
experienced clinicians, emphasizes key learning outcomes, including clinical skills, team
collaboration, and potential careers.
This study aimed to explore students’ perceptions of the ECC rotation, particularly the differences
from small animal first-opinion practice, and evaluate the alignment of the rotation experience with
its intended learning outcomes, focusing on both clinical and human factors.
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Seventy-three students submitted reflective essays as part of their IMR portfolio, which were
analysed thematically to identify recurring themes. Preliminary findings indicate that students
valued the rotation’s unpredictability, the necessity of team collaboration, and the opportunity to
utilize expertise across the team. They also highlighted the importance of understanding financial
constraints and fostering a supportive team culture. These reflections align closely with the
rotation's intended objectives, suggesting its effectiveness in preparing students for the complexities
of ECC practice.

This research contributes valuable insights into the design and implementation of ECC rotations,
offering implications for improving veterinary curricula and enhancing student preparedness for
diverse clinical environments. Further analysis is ongoing, and the authors look forward to discussing
the project’s final conclusions and broader impact with delegates in September.
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ID 200 | Factors Influencing the Academic Self-Efficacy of Veterinary Students

Friday, 11t September - 13:00: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A
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IInstitute of Veterinary Anatomy, Freie Universitit Berlin, Berlin, Germany
2 Centre for Teaching, University of Veterinary Medicine Hannover, Hannover, Germany
3 Division of Prevention and Psychosocial Health Research, Department of Education and Psychology, Freie Universitiit
Berlin, Berlin, Germany
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Correspondence: a.prior@fu-berlin.de

Abstract

Introduction. Self-efficacy is defined as a person's belief that they can perform actions that influence
events important to their life. This study aimed to explore factors influencing study-related self-
efficacy among veterinary students.

Materials and Methods. Semi-structured interviews were conducted with 10 veterinary students of
Freie Universitat Berlin. The interviews were transcribed verbatim and analysed with qualitive
content analysis using MAXQDA.

Results. Drawing on the five sources of self-efficacy (1. mastery experiences, 2. vicarious
experiences, 3. social persuasion, 4. emotional arousal, 5. imagined experiences), multiple
influencing factors were identified [1, 2]. Positive factors reported by participants included the
following: academic success; experience outside of university; ‘so many others have already done
it" ; seeing peers encounter similar challenges and emotions; verbal encouragement from peers,
friends and family; stability through peer solidarity; a more relaxed attitude toward failure; and the
mental picture of the future prospects. In contrast, negative factors included: the inability to apply
lessons learned or lack of time to process successes; verbal discouragement from lecturers;
suboptimal learning and examination environments; stress caused by the academic workload and
exams; competitive behaviour; perceived lack of control in oral examinations; sense of failure caused
by a school-like system; painting a negative picture of a challenging situation.

Conclusion. The findings suggest a complex interplay between identified factors, self-efficacy and
perception of stress. Therefore, these findings may inform targeted interventions to enhance
academic self-efficacy among veterinary students, with the ultimate goal of supporting their mental
health.
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ID 222 | The Emotional Well-Being of French Veterinary Students Studying Abroad

Friday, 11t" September - 13:15: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A
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1 Faculty of Veterinary Medicine, University of Agronomic Sciences and Veterinary Medicine of Bucharest, Romania
Correspondence: nicoleta.ciocirlie@fmvb.usamv.ro

Abstract

The emotional well-being of French veterinary students studying abroad in European countries and

returning to France after graduation to practice veterinary medicine is the subject of an applied

study that analyses the responses to a questionnaire distributed to communities of French
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veterinary students in Romania, Belgium, Slovakia, Spain, and Portugal.

The questionnaire covers several areas of analysis, ranging from sociodemographic data,
educational background, personal and social circumstances, finances and logistics, lifestyle and
habits, mental health and well-being, perceptions about the school environment, career prospects,
as well as social interaction.

Regarding academic background, the survey analyses the perceptions about the veterinary school
they attend, delving into details such as: the language of instruction, proficiency in that language,
the number of attempts to enter veterinary schools in France, career orientation after graduation
(clinical, research, teaching), the quality of courses and practical training, the difficulty of passing
exams, imposter syndrome, involvement in French student association activities).

The importance given to the practical training put pressure on them so that causes their emotional
state to become easily destabilized whenever the practical training periods in the curricula of the
universities where they study are unsatisfactory.

Thus, to identify the source of a potential negative emotional state, the questionnaire examines
perceptions regarding the frequency of practical placements, the relationship with supervisors, the
sense of being prepared or unprepared, anxiety related to clinical placements, confidence in their
professional future, fear of burnout after starting work, salary expectations and financial stress, and
career projections five years from now.
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ID 166 | What Can We Learn from the Experiences of Undergraduate Healthcare

Students with Dyslexia Participating in Simulation-Based Education, a Knowledge
Synthesis

Friday, 11t" September - 13:30: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Avril McGinn'!
LUniversity College Dublin, Ireland
Correspondence: avril.mcginn@ucd.ie

Abstract

Introduction. Simulation-based education (SBE) allows healthcare students to “experience a
representation of a real event for the purpose of practice” (Diaz-Navarro et al., 2024). In the
veterinary field, it has been found to be an effective pedagogy for knowledge and clinical skills
outcomes. Specific learning disability is the most common declared disability recorded for medical
students (Tarafdar et al., 2025). The Equal Status Act in Ireland (2000-2018) mandates that we must
provide equal opportunities in higher education for students and provide ‘reasonable
accommodations’ (IHREC, 2019). The literature specific to dyslexia in SBE in veterinary education is
scant. Without insight into the student's experiences, how can we know that we are meeting these
accommodations adequately?

Methods. A knowledge synthesis was conducted with an aim to establish what is known about the
experiences of healthcare students with dyslexia participating in SBE. A PICo question was
formulated and a key word search was performed using DiscoverkEd, Web of Science, British
Education Index and Pubmed. PRISMA method was used to screen literature.
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Results. The search identified useful insights into the experiences of healthcare students with
dyslexia during SBE assessment, however there was little information on the experiences of students
during SBE itself.

Conclusion. This presentation will elaborate on the findings of this literature review. Understanding
student’s experiences is crucial to ensuring adequate accommodations are put in place to support
their learning.
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ID 182 | Developing Cultural Humility — A First Small Step

Friday, 11t September - 13:45: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Catherine Finnegan?; Robert Lawrence?; Neerja Muncaster?!
L University of Surrey, United Kingdom
Correspondence: n.muncaster@surrey.ac.uk

Abstract

Introduction/Aim. A One Health approach, underpinned by principles of equity, diversity, and
inclusion (EDI), is increasingly recognized as essential across healthcare professions. Developing
cultural humility in healthcare professionals is critical for effective healthcare delivery (Alvarez et al.,
2020a). Social, cultural, and gender equity, as well as inclusiveness, are now regarded as integral
components of updated One Health core competencies (Laing et al., 2023).

In healthcare, an EDI-focused approach ensures that a diverse professional workforce is equipped
to deliver individualized care while respecting cultural differences. It is widely acknowledged that
the healthcare workforce should reflect the diverse populations it serves (Stanford, 2020). Within
the veterinary profession, there is a particular responsibility to foster an inclusive environment while
upholding animal welfare.

Approach. Recognizing this, we developed a faith and cultural competency seminar where we
brought together two key stakeholders in this domain, faith leaders and veterinary students. This
seminar was included in a 15 credit One Health module delivered to 4th year undergraduates at the
University of Surrey School of Veterinary Medicine. This initiative was inspired by colleagues at the
University of Liverpool and designed in collaboration with University of Surrey’s chaplaincy.

Key findings/Implications. Following the 2024 session, 87% of students agreed/strongly agreed on
its relevance to a veterinary career, and 86% supported its inclusion in the curriculum. In 2025, these
figures increased to 96% for both relevance and inclusion. In 2026, we plan to expand by
incorporating interprofessional education with the University of Surrey’s Medicine and Health
Sciences schools.
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ID 178 | Breaking Barriers, Building Futures: A Global Narrative Analysis of

Leadership Development for Women in Veterinary Academia

Friday, 11t September - 14:00: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A
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1 University of Veterinary Medicine Hannover, Hannover, Germany
2 AAVMC Council on International Veterinary Medical Education (CIVME), alumnus
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% Bristol Veterinary School, University of Bristol, United Kingdom
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Abstract

Despite increasing feminisation in veterinary medicine, women remain underrepresented in
academic leadership globally. This qualitative study explores leadership development opportunities
and challenges faced by women in academic veterinary leadership, based on in-depth interviews
with 33 female veterinarians across multiple global regions.

The interviews were conducted via Zoom, recorded, transcribed, and analysed using inductive
thematic analysis. Interpretative comparison across regions identified patterns and disparities.
Two distinct pathways to leadership emerged: formal (e.g., training programs, workshops) and
informal (e.g., mentoring, peer networks, self-directed learning). While formal opportunities were
valued, they were often inaccessible due to limited availability, or delayed access. Informal strategies
proved crucial, especially where formal structures were lacking.

Participants reported persistent challenges: gendered expectations around work-life balance,
underrepresentation in decision-making, lack of role models, and subtle discrimination. Regional
differences were noticed: women from Africa, the Middle East, Asia, and Latin America faced greater
structural and cultural barriers, including gender bias and societal expectations. In contrast, women
from Europe, North America and UK & Ireland, Australia & New Zealand reported fewer systemic
challenges, citing access to formal training, role models, and supportive institutional environments.
Availability of collaborative peer networks were mentioned especially in the UK and North America.
The findings underscore the need for systemic change: transparent leadership pipelines, equitable
access to development programs, and inclusive institutional cultures. Sustainable advancement
requires institutional commitment to dismantling structural inequities. Key recommendations
include expanding mentoring, establishing formal leadership programs tailored to academic
veterinary medicine, and strengthening professional networks.

ID 172 | A Decade of CIVME: Advancing Global Collaboration and Innovation in

Veterinary Medical Education

Friday, 11t" September - 14:15: Locusteanu Hall (room 22) - 10 minutes + 5 minutes Q&A

Nihad Fejzi¢!; Sarah Baillie?; Sarah B. Channon3

1 University of Sarajevo, Bosnia and Herzegovina

2University of Bristol, United Kingdom

3 Royal Veterinary College, University of London, United Kingdom
Correspondence: nihad.fejzic@vfs.unsa.ba
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Abstract
Background. The Council on International Veterinary Medical Education (CIVME), established by the
American Association of Veterinary Medical Colleges (AAVMC) in 2016, celebrates its 10th
anniversary in 2026. Founded to enhance global collaboration in veterinary education, CIVME brings
together representatives from eight world regions to promote innovation, equity, educational
research and quality assurance to support the training of veterinary professionals.
Aim. This communication will present key achievements from CIVME’s first decade and reflect on its
role in supporting global veterinary education through educational research, partnerships, and
quality assurance alignment.
Approach. We will share outcomes from:
e The CIVME Small Grants Program, which has funded over 30 cross-regional educational
research initiatives;
e CIVME’s role in harmonizing Quality Assurance (QA) frameworks through strategic dialogues
with accreditation bodies (e.g., EAEVE, AVMA COE, and regional systems);
¢ Development of global educator networks, including CIVME Connect, and support for inclusive
educational practices;
Outcomes. The presentation will map CIVME’s activities against international QA benchmarks (e.g.,
ESG, WOAH, ESEVT SOP 2023), highlighting its contribution to building a global veterinary education
community of practice.
Conclusion. CIVME's first decade demonstrates how strategic international collaboration can
enhance quality, innovation, and equity in veterinary education. As veterinary education continues
to evolve, CIVME is positioned to support the next generation of educators and learners through
partnership, inclusivity, and global standards alignment.
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Short Communications — Session 2.3

ID 203 | How Does the Ability to Form Mental Images Impact Anatomy Learning

in Veterinary Students?

Friday, 11t September - 13:00: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Daniel Dineen?; Sarah B. Channon?
1Royal Veterinary College, University of London, United Kingdom
Correspondence: ddineen22@rvc.ac.uk

Abstract

The ability to form mental images varies between individuals, existing as a spectrum from
aphantasia (absent imagery) to hyperphantasia (extremely vivid imagery). Anatomy is a highly visual
and spatially challenging subject, requiring learners to visualise and explore the orientation and
organisation of organs and structures. This becomes particularly important in clinical contexts and
when working with live animals, where internal structures are not visible and mental
representations may support locating them within the body.

This mixed-methods study investigated the relationship between mental imagery vividness in
veterinary students and their approaches to learning veterinary anatomy. Ethical approval was
received from the Royal Veterinary College Social Sciences Research Ethical Review Board (URN
SR2025-01851601). A questionnaire combining two validated instruments - the Vividness of Visual
Imagery Questionnaire (VVIQ) and the Approaches to Studying Inventory for Students (ASSIST) - was
completed by 380 veterinary students. Regression analysis related VVIQ scores to student
approaches to studying anatomy. Semi-structured interviews were conducted, exploring student
experiences, preferences and strategies when learning anatomy, with 16 students whose VVIQ
scores fell at the extreme ends of the mental imagery ability spectrum. Interview data were
analysed through thematic analysis.

Mental imagery ability varied substantially between veterinary students, suggesting that it may be
a significant individual difference for anatomy educators to consider. Our findings provide insight
into how students incorporate mental visualisation within their anatomy learning, and inform
inclusive pedagogical approaches and interventions to support students with lower imagery ability.

ID 191 | From Fabric to Function: How Does a Real-Size Fabric Model of the Equine

Ascending Colon Impact First-Year Veterinary Students’ Learning of Anatomy?

Friday, 11t" September - 13:15: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Jean Marie Joseph Rene Bernard-Tomasi'; Sarah Nicoll}; Emma Driver!; Zoe Jane Griffin!; Kate

Pickles!; Ariana Roscoe?; Julie Dickson?; Sarah B. Channon?; Renato L. Previdelli!
1Royal Veterinary College, University of London, United Kingdom
2 Bristol Veterinary School, University of Bristol, United Kingdom

Correspondence: jbernardtomas21@rvc.ac.uk

Abstract

Understanding the complex anatomy of the equine ascending colon is challenging for first-time
learners due to its unique structure and the limited availability of real-size teaching resources. This
study evaluated whether a real-size fabric model of the equine caecum and ascending colon
enhances students’ learning experience and anatomical understanding compared to traditional
textbook-based learning.

First-year veterinary anatomy students were recruited after attending a lecture on equine
gastrointestinal anatomy. Participants were randomly allocated to either a control (textbook) or
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experimental (fabric model) group. Both groups completed pre- and post-intervention multiple-
choice questions (MCQs) and feedback questionnaires. The control group reviewed the equine
anatomy using a copy of Dyce, Sack, and Wensing’s Textbook of Veterinary Anatomy (5th Edition),
whilst the experimental group participated in a guided, hands-on activity assembling and labelling a
real-size fabric model of the equine caecum and ascending colon.

Preliminary results showed statistically significant improvements in MCQ scores in both groups
(textbook: 6.02 to 7.56, p=0.002; fabric: 5.66 to 6.98, p=0.002), with no significant difference
between groups (p=0.37). Questionnaire data with participants’ feedback on this activity indicated
that learners using the fabric model reported greater enjoyment, lower cognitive load, increased
confidence in anatomical identification, and a stronger likelihood of recommending the method
compared to the textbook method.

These findings suggest that low-fidelity, interactive models are a sustainable and cost-effective
pedagogical tool that can enhance engagement and reduce cognitive load in veterinary anatomy
education.

ID 240 | Learning Experiences with University-Owned Animals in Veterinary

Education: Student Perceptions across German Veterinary Schools
Friday, 11t September - 13:30: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Frauke Paul’; Gerd Mébius?; Beryl Katharina Eusemann?

1Swedish University of Agricultural Sciences, Sweden

2University of Leipzig, Germany
Correspondence: frauke.paul@slu.se
Abstract
Introduction. The use of university-owned animals in veterinary teaching is common practice, yet
student perspectives on it are rarely studied. In Germany, this form of teaching formally constitutes
an animal experiment under current legislation, adding an ethical and regulatory dimension often
absent from everyday teaching discourse. With growing debate around the 3Rs and the role of
simulation, empirical data on student perceptions is overdue.
Aim. This study examines veterinary students' attitudes toward and experiences with university-
owned animals in teaching, including views on ethical aspects of animal use and the value of
simulators as alternatives.
Methods. A cross-sectional online survey combining Likert-scale items and open-ended questions
was distributed to students at all five German veterinary schools, covering prior animal experience,
attitudes toward animal experimentation, and perceptions of live-animal teaching.
Preliminary Findings. 847 responses were collected across all study years (1-6), with a
predominantly female sample (88%). Among students with contact with university-owned animals,
87% found the experience pleasant, 91% rated it helpful for their learning, and 91% agreed that
working with healthy animals supported recognition of pathological findings in patients. Only 17%
reported discomfort, and 48% supported a stronger shift toward simulators, suggesting students see
simulation as a complement rather than a replacement.
Implications. Students broadly value live-animal teaching and do not view it as dispensable. Further
analysis will explore how attitudes shift across study years, prior experience, and career interests,
intending to align curriculum decisions with actual student perspectives rather than assumptions
about them.
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ID 223 | The “Invited Animals Programme” — An Innovative and Strategic

Approach to Practical Veterinary Training and Animal Welfare at EUVG

Friday, 11t September - 13:45: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A
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3 Vasco da Gama Research Center (CIVG), Escola Universitdria Vasco da Gama, Coimbra, Portugal

4LAQV-REQUIMTE, Universidade do Porto, Portugal

> LAQV-REQUIMTE, Universidade de Coimbra, Portugal
Correspondence: rita.caseiro@euvg.pt

Abstract

The development of the essential clinical competencies in newly graduated veterinarians relies on
early and sustained practical exposure throughout veterinary education. Contact with living animals
is of paramount importance in the understanding of clinical signs and in the development of basic
examination and clinical procedures skills. The last decade harboured a considerable evolution in
this clinical skills development paradigm, emphasising on the welfare and ethical use of the animals
used for education purposes.

At EUVG, an innovative approach is being implemented since 2020, to reduce the number of animals
bred and detained specifically for teaching purposes, while promoting community engagement and
general welfare. The “Invited Animals Programme” allows students (and other members of the
community) to include their own animals in the teaching-learning process, where owner detained
pets can be enrolled in the curricular activities. The program establishes strict guidelines for animal
type/species, registration and eligibility (aiming towards the safety and biosafety of the whole
community) and includes only non-invasive procedures (such as physical examination), always under
continuous supervision by academic and clinical staff.

This program has been demonstrated to impact the overall quality of the practical sessions, the
perception of involvement and engagement in the activities developed in class (by both student and
teachers) and academic success, as well as on animal welfare protection. Furthermore, the
“pet-friendly” environment fostered by this initiative contributes to the well-being and strengthens
the sense of belonging within the EUVG community.

ID 171 | Surgical Preservation of Canine Cadavers for Surgical Technique Training:

Flushing of the Gastrointestinal Tract

Friday, 11t" September - 14:00: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Marcus Helleberg Sehested?; Camilla Engberg Nielsen?; Tina Mgller Sgrensen?; Thomas Eriksen?
1 Haslev Dyreklinik, Denmark
2University of Copenhagen, Denmark

Correspondence: marcus-sehested@hotmail.com

Abstract

Veterinary and medical students use cadavers during surgery and anatomy training. Hands-on
training is critical for skills development and spatial understanding. However, the condition of
cadavers may cause aversion. To improve focus and motivation and to reduce aversion, various
methods of cadaver preservation have been developed. In this comparative experimental study, a
new method of preservation by flushing of the gastrointestinal tract through the duodenum has
been tested.

102 4th-year veterinary students at the University of Copenhagen participated in this study during
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basic surgical training. The students performed surgical procedures on non-biological models,
cadavers, and live anaesthetised pigs. After the last exercise, the students were invited to evaluate
their experience through an interview or questionnaire. Students using conditioned cadavers,
answered that they had a less unpleasant experience, compared to students using non-conditioned
cadavers.

Students in the focus group tended to finish more surgical procedures, encountering fewer aesthetic
limitations and were more encouraged than those in the control group. These results agree with
earlier findings, indicating that this method of cadaver preservation delays decomposition and
improves the aesthetics and appearance of the cadavers, possibly in a manner superior to
preservation of the cadavers by ethanol, freezing, and formaldehyde.

Based on the results of this study, it is hypothesised that by performing a gastrointestinal lavage, the
decomposition of canine cadavers is delayed, thereby extending their usable period, while also
improving the learning experience for students by maintaining tactile sensation and anatomy in a
more natural state.
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ID 202 | Eye Gallery: Case Based Learning and Image Driven Analysis as Pillars of

Practical Ophthalmology Training in Veterinary Students

Friday, 11t September - 14:15: Stamatin Hall (room 30) - 10 minutes + 5 minutes Q&A

Maria Mar Lépez-Murcia®; Aloma Mayordomo-Febrer?; Cristina Artigas-Felipe?
! Facultad de Veterinaria, Universidad Cardenal Herrera CEU, CEU Universities, Valencia, Spain
Correspondence: mlopez@uchceu.es

Abstract

Eye Gallery is an educational initiative designed to strengthen diagnostic competence in veterinary
ophthalmology through structured case-based learning workshops.

The project has two main objectives: (1) to evaluate the educational value of clinical case resolution
by comparing student performance between two sequential workshops, and (2) to generate an
extensive ophthalmic image gallery that supports independent learning. The activity is built on a
selected repository of approximately 80 real clinical cases collected from the VTH. Each case includes
patient information, presenting complaints, detailed ocular examination findings and high-quality
images. Cases are made available to students via Blackboard.

In workshop 1, students work in small groups to analyse 4 assigned cases collaboratively for 60
minutes and submit a written report, followed by a guided whole-class discussion.

Workshop 2 mirrors this structure but uses different cases to prevent recall bias. Student work is
evaluated in both sessions using an analytic rubric covering five key domains: image description,
diagnosis and aetiology, complementary tests, treatment planning and prognosis. The rubric allows
evaluation of learning progression, particularly in advanced clinical competences such as
therapeutic decision-making and prognosis formulation. A brief survey at the end of workshop 2
captures student perceptions of clarity, workload, difficulty and perceived improvement.

An additional educational outcome of the project is the creation of a comprehensive ophthalmic
image atlas, enriched with the case resolutions. This resource, organized anatomically, provides a
high value visual learning tool that enhances self-directed study and contributing to long term
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consolidation of knowledge.
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E-Posters — Session 2.1

ID 248 | Increasing Student Investment in Clinical Skills Laboratories Through

Recognition of Student Triaging of Cognitive Load: Reframing “Assessment Drives
Learning”

Friday, 11t September - 09:00: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Joerg Henning?!; Frances Shapter!
1 School of Veterinary Science, The University of Queensland, Gatton, Australia
Correspondence: j.henning@ug.edu.au

Abstract

Clinical skills laboratories (CSLs) are now integral to veterinary education worldwide. However, variation
exists between institutions in how CSLs are incorporated into teaching and assessment, the availability
of self-directed learning spaces, the range and number of models and simulators, the balance between
high- and low-fidelity training tools, staffing levels, and the multipurpose use of facilities. Despite these
differences, several common challenges are shared across veterinary programs. Veterinary curricula
continue to expand as advances in veterinary medicine and increasing client expectations broaden the
knowledge and skills required of graduates. At the same time, universities face financial constraints,
larger student cohorts driven by demand, and pressure to support student wellbeing. Animal welfare
also remains a central consideration in clinical skills training.

Within this context, the principle that “assessment drives learning” is relevant. To progress through a
veterinary program, students must manage competing demands on their time, workload, and cognitive
capacity. Consequently, assessment requirements often take precedence over deeper understanding
and deliberate practice. Apparent disengagement or fatigue may therefore reflect adaptive responses
to cognitive overload rather than a lack of motivation.

This has important implications for clinical skills education. Assessment design strongly influences which
competencies students view as worthy of practice. As a result, even highly engaging and costly high-
fidelity simulators are unlikely to be used extensively if the associated skills are not assessed.

Aligning assessments with clinical competencies can increase student engagement with CSL resources,
enhance preparedness for clinical placements, and support the development of Day One competencies
expected of veterinary graduates.

ID 245 | Replacing Live Animal Training with Innovation: A 3D-Printed Simulator for

Canine Prostate Examination

Friday, 11" September - 09:06: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Lucas Cezar Nunes!; Carla Aparecida Batista Lorigados!; Henrique Takachi Morya?; Julia Maria

Matera?
Y University of Séo Paulo - School of Veterinary Medicine and Animal Science - Department of Surgery
2 University of Séo Paulo - School of Engineering — Biomedical Engineering Laboratory
Correspondence: materajm@usp.br

Abstract

Background. Since the 1990s, the Faculty of Veterinary Medicine and Animal Science at the University
of S3o Paulo has been committed to advancing practical veterinary education while prioritizing ethical
principles and respect for life. This transition involved replacing the use of live animals in teaching with
ethically sourced cadavers and alternative simulation-based methods.

Objective. To develop an innovative, ethically based, technology-enhanced teaching model for training
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veterinary students in canine prostate examination.

Methods. Using computed tomography—based three-dimensional reconstruction, two anatomical
prostate models were developed: one representing normal morphology and another simulating
pathological changes. The models were produced using a Stratasys J750 DAP 3D printer, acquired
through the PRG 01/2020-2021 Teaching Laboratories Program for Undergraduate Education. Both
models were integrated into low-cost canine mannequins designed to reproduce realistic body
conformation and allow digital rectal examination training.

Results. The developed simulator provides a practical and reproducible training tool that enables
students to perform digital rectal palpation and improve their ability to recognize prostatic
abnormalities in dogs. In addition to enhancing psychomotor and diagnostic skills, the model supports
a humane, stress-free, and ethically responsible learning environment.

Conclusions. This innovative educational approach combines advanced 3D-printing technology with
ethical teaching principles, representing a significant advancement in veterinary skills training. Beyond
its immediate educational application, the project establishes a scalable platform for future research,
development of simulation models, and refinement of clinical teaching methodologies, directly
contributing to the training of highly qualified veterinary professionals.
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Abstract

Clinical skills laboratories are increasingly used in veterinary education to provide students with
opportunities for repeated practice, guided feedback, and preparation before performing procedures
on live animals.

This abstract describes the development of a skills lab at the Faculty of Veterinary Medicine in
Bucharest, created through the active involvement of fourth-year veterinary students in designing
training stations and learning resources. The initiative aimed to support Day 1 competencies by offering
a structured preclinical environment for early practical training. Students contributed to the design,
testing, and refinement of stations for basic surgical suturing, injections, biological fluid sampling,
bandaging, and ocular examination. An especially valuable outcome was the creation of visual posters
presenting step-by-step protocols and the materials required for each procedure, helping to standardise
practice and improve station usability.

The skills lab was designed as a preparatory space for supervised work on live animals, enabling
students to practise procedures, become familiar with instruments and workflow, and receive guided
feedback from instructors. Initial informal feedback was very positive. Students showed strong
enthusiasm both for contributing to the development of the skills lab and for the opportunity to practise
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procedures in a controlled preclinical setting before live-animal work.

This teacher-student partnership provides a feasible model for schools aiming to expand simulation-
based training. It enhances relevance, engagement, and acceptance, while fostering responsibility,
collaboration, and professional identity. It may also support a safer, more confident transition to clinical
training and offers practical lessons on implementation, benefits, and challenges.
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Abstract

Introduction. Endoscopy of the equine upper respiratory tract (URT) is a core clinical skill expected of
equine veterinarians upon graduation. While students are introduced to URT anatomy and physiology
early in the curriculum and later learn about respiratory diseases, endoscopic skills are often not
introduced until clinical rotations. Early integration of clinically relevant procedural skills may support a
more effective progression of knowledge and technical competence.

Purpose. This study aimed to integrate an equine URT endoscopy model across multiple stages of the
curriculum to support a sequenced progression of competency acquisition through tailored, low-stakes
learning experiences.

Methods. An equine URT endoscopy model was developed using a silicone mold of one half of a pony
head and mounted on a transparent plexiglass plate to allow visualization of anatomical structures and
endoscope positioning. First-year veterinary students used the model during anatomy laboratories to
explore URT structures using a handheld borescope. Third-year students enrolled in an advanced equine
diagnostic procedures elective used the model to practice endoscopic technique prior to performing
the procedure on live horses.

Results. Students reported improved understanding of URT anatomy and increased confidence in
endoscope handling and navigation. The transparent design facilitated spatial orientation and
reinforced anatomical knowledge. Third-year students indicated greater preparedness before
transitioning to live animal procedures.

Implications for veterinary education practice. Although the model does not replicate live horse
dynamics, its integration supports progressive skill acquisition, enhances student confidence, and may
reduce reliance on live animals during training, aligning with the principles of ethical animal use.
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Abstract

In veterinary education, day-one competencies such as performing emergency first aid and safely
administering general anesthesia require both theoretical knowledge and practical skills. This research
explores how different teaching approaches influence veterinary students’ ability to acquire essential
anesthesia skills, particularly endotracheal intubation.

The study involved 141 third-year veterinary students, using two surveys conducted before and after
the anesthesia course. The training followed a progressive structure, beginning with theoretical
lectures, continuing with non-animal practice, then hands-on training using high-fidelity models and
cadavers, and finally clinical practice on live animals.

At the beginning of the course, 22.1% of students felt confident in their theoretical understanding.
When comparing teaching methods, students preferred cadaver-based training (94.7%) over plastic
models, as it provided a more realistic and effective learning experience. Emotional responses to
cadaver use varied, with a small proportion of students experiencing fear or discomfort, although most
felt confident and eager to participate. By the end of the course, theoretical confidence increased to
64.6%, and 62.8% of students felt prepared to perform procedures on live animals, although about one-
third still felt the need for further preparation. The findings highlight that theoretical and practical
components are strongly interconnected and must be integrated to ensure effective skill acquisition.
The study also emphasizes that acquiring a skill is not the same as performing it with confidence.

The research concludes that customized teaching strategies are necessary, cadaver-based training is the
most effective method despite some emotional concerns, and an integrated approach combining
theory and practice is essential.
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Abstract

Cardiopulmonary resuscitation (CPR) is an important skill for veterinarians, and training in both

technical and communication skills directly affect patient outcomes. At Ghent University, skills lab CPR
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training was previously limited to online instructions and chest compression practice on a manikin.
This study evaluated the educational value of an interactive, anaesthesia related CPR simulation using
the Open VetSim platform and an instrumented high-fidelity manikin. Technical proficiency and
communication skills were assessed through direct observations and a questionnaire.

Seventeen students participated in two small group pilot sessions simulating induction of anaesthesia
and a subsequent critical event requiring CPR. Each student completed two simulation rounds, allowing
observation of peers, structured debriefing with targeted feedback, and immediate application of
improvements. An instructor controlled the manikin’s vital signs and the monitor display. The scenario
required clear communication, rapid information sharing, appropriate task coordination, and sustained
situational awareness of changing parameters. Students practiced recognizing and verbalizing
abnormalities, allocating roles, and supporting teammates under pressure.

Students rated the simulation as a highly valuable learning experience. All participants considered it an
enjoyable and effective method for practicing team communication, and most reported improved
communication skills and increased confidence during CPR. The sessions highlighted challenges in
establishing leadership, with hesitation to appoint a leader causing occasional ambiguity. Repeated
practice and debriefings enhanced awareness of role allocation, closed loop communication, mutual
support, and calm decision making.

The simulation provided a safe and realistic environment to strengthen CPR skills essential for patient
safety yet difficult to teach on live animals.
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Abstract

The development of clinical skills is progressively achieved throughout the academic path of each
student. Starting from a solid theoretical knowledge on the basis and purpose of each procedure, it
progresses towards skill development, supervised practice, and gradual application in real scenarios,
ensuring safety and confidence. From an educational perspective, the Clinical Skills Lab at EUVG has
had a positive impact on teaching methodologies and on student’s technical skill and confidence
development.

At EUVG, this project was formally recognised in 2021 and has since evolved into an exclusive area
dedicated to house simulation models and classrooms designed to allow for the use of simulation tools
in practical sessions. These are often complemented by living animal activities, enhancing students’
understanding of the basis of each procedure (e.g. associated anatomy and handling or restrain details
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for blood collection) and the development of the skill in a safe, oriented and confident manner (e.g.
blood collection techniques in simulated practice models). The Lab remains under permanent
development, aiming to support and strengthen students learning opportunities.

This Lab is a key resource to enhance veterinary education and plays a central role in the
accomplishment of the learning objectives, having a positive impact on the overall quality of the
practical sessions, the perception of involvement and engagement in the activities developed in class
(by both student and teachers) and academic success, as well as on student competence and confidence
when later exposed to real clinical scenarios and skill performance with living animals in need.
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Abstract

Background. Models are increasingly used to train veterinary students before learning skills on live
animals. Equine nasogastric intubation and endoscopy are commonly performed in clinical practice and
in veterinary teaching hospitals. However, allowing students to perform the skills for the first time in
these contexts carries risks for patients and students.

Summary. An equine endoscopy and nasogastric intubation model were developed for teaching
students at the Lithuanian University of Health Sciences. The head was made with spray foam, sculpted
to the correct shape, and covered with plaster. For endoscopy, the right nasal passage, larynx, and upper
trachea were made from a combination of straight and angled water pipes. For nasogastric intubation,
the left nasal passage was connected to the oesophagus, which was made with a bicycle inner tube and
connected to a five-litre plastic bag. An old human gastroscope was donated. Students use the model
to learn how to handle the endoscope and manipulate the dials to manoeuvre the flexible tip. They can
navigate up the right nostril, through the nasal passages, and into the tracheal region, and can collect a
tracheal wash. Using the left nostril, students can practice passing a nasogastric tube into the
oesophagus and stomach. Student informal feedback has been positive, particularly about the safer
environment of first learning on the model, and the valuable preparation for the live animal.
Conclusion. The model consists of cheap and readily available components and has allowed students to
practice relatively complex skills prior to learning with live animals.
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Abstract
Background. Ultrasound-guided fine needle aspiration (US-FNA) and quick abdominal ultrasound
evaluation (QAUE) are day-one competencies. Learning these usually requires animals. Currently, the
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increased animal welfare awareness promotes animal-free teaching methodologies. While gelatine
models have been used, they are easily perishable and thus unpractical to be used throughout an
academic term. Objectives. This study aimed to test a new simulator for teaching and practicing US-FNA
and QAUE. Students' perceptions were evaluated through questionnaires before and after using the
simulator, that assessed satisfaction, motivation, confidence, expectations and gain of knowledge.
Material and Methods. 148 students from 2 universities of Portugal (ICBAS-UP and EUVG) were
enrolled. Students watched short videos of the procedures (flipped class) and practiced on the
simulator. The abdomen simulator consisted of hypersaline gelatine (NaCl 10%) solution, having a mix
of Psyllium/hypersaline gelatine and corn starch/ hypersaline gelatine to mimic the liver and spleen’s
echogenicity, respectively, large and thin latex tubes for the colon and blood vessels, double water
balloon for the bladder and small water balloons for the cysts.

Results. Before the simulation activity, students had little experience on US-FNA and limited training on
QAUE. By pairing the questionnaires’ answers, a significant increase on the confidence on the
procedures was highlighted. Furthermore, the recognition of abdominal organs’ echogenicity was
improved after using the simulator.

Conclusions. Simulation activity improved the students' skills to perform FNA and QAUE in a safe and
controlled environment, allowing repetition until students felt comfortable with the technique.
Furthermore, knowledge acquisition was gained through the simulator.
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Abstract

Blood and biologic fluids morphology remains a fundamental component of veterinary diagnostics, yet
its teaching is often limited in the curriculum, before students develop sufficient clinical context. As a
result, many graduates enter practice with low confidence in interpreting blood and biologic fluids. This
gap becomes particularly evident in routine practice, where discrepancies arise between textbook
images and real-life samples, and where challenges such as distinguishing basophils from eosinophils in
different species and correctly interpreting staining variations can lead to diagnostic errors.
Furthermore, individual differences in colour perception and limited hands-on repetition contribute to
inconsistent interpretation. At the same time, veterinary medicine is undergoing rapid technological
transformation, with increasing adoption of artificial intelligence (Al)-assisted haematology/
morphology analysers and in-house diagnostic systems. While these tools enhance efficiency and
standardization, they are not infallible and rely on the clinician’s ability to evaluate and validate their
outputs. Without a solid grounding in morphology, veterinarians may struggle to identify Al limitations,
recognize misclassifications or integrate automated results into clinical decision-making.

One possible solution is to restructure the approach to morphology education, emphasizing
longitudinal learning throughout the veterinary curriculum and closer integration of Al based
technologies with clinical training. By combining traditional microscopy skills, improved teaching of
smear preparation and the best Romanowsky group of staining techniques, and exposure to Al-based
diagnostic tools, students can develop both technical competence and critical oversight. Strengthening
morphology education will enable future veterinarians to use Al effectively and to supervise, question,
and ultimately improve its performance in clinical practice.
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Abstract

Rational antibiotic prescribing in veterinary medicine is a complex task requiring the integration of
knowledge from pharmacology, microbiology, and animal physiology. However, many veterinary
students struggle to apply these concepts in clinical contexts and often rely on memorized protocols
rather than structured therapeutic reasoning.

The aim of this thesis was to develop a serious game for third-year veterinary students to introduce the
key criteria involved in antibiotic selection and to foster early clinical decision-making skills. The tool
was designed with Genially software, for autonomous use and made available via an online learning
platform.

The approach consisted of identifying, organizing, and structuring relevant selection criteria adapted to
veterinary practice. These criteria, although not exhaustive, were classified into coherent categories
and further divided into sub-criteria to support understanding. The game was built around simplified
clinical cases, allowing students to apply and prioritize criteria depending on the situation. Two
complementary approaches to antibiotic selection were highlighted: starting from active substances or
from commercial products. The methodology also distinguished between drug-related criteria (e.g.,
antimicrobial spectrum, regulatory categorization) and product-related criteria (e.g., route of
administration, cost), as well as between exclusion and positive selection criteria.

The proposed framework enables students to develop structured reasoning and better understand the
complexity of antibiotic prescribing. It also emphasizes the importance of using regulatory resources in
clinical decision-making. This work supports the use of interactive digital tools in veterinary education
to enhance competency-based learning and could be extended to other therapeutic areas.
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Abstract

Pharmacology is often perceived by veterinary students as a highly theoretical discipline, with limited
connection to clinical practice. Innovative pedagogical approaches are therefore needed to support the
development of therapeutic reasoning and facilitate the integration of knowledge into practical
decision-making.

The aim of this study was to develop an online serious game to introduce third-year veterinary students
to the criteria for selecting antiparasitic treatments from a pharmacological perspective, prior to formal
teaching in parasitology and pharmacology. The game is based on 15 short clinical cases designed to
simulate realistic decision-making situations. Its development involved the creation of a comprehensive
and original classification of drug selection criteria tailored to veterinary practice. These criteria were
structured into major categories and subdivided into specific sub-criteria to enhance clarity and
memorization. The tool combines interactive, case-based learning with practical examples to illustrate
the application of theoretical concepts.

Preliminary feedback suggests that the serious game promotes student engagement and motivation,
while facilitating the understanding and application of pharmacological principles in clinical contexts. It
also supports awareness of rational prescribing practices, including error prevention, limitation of
antiparasitic resistance, and consideration of animal, environmental, and public health.
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Although its effectiveness remains to be formally evaluated, this approach highlights the potential of
serious games as transferable educational tools. It supports competency-based veterinary education by
fostering active learning, critical thinking, and the integration of theoretical knowledge into clinical
reasoning.
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Abstract

This study describes the development and implementation of a virtual reality (VR)-based practical
session in analytical toxicology within veterinary education. Increasing constraints related to logistics,
costs, and biosecurity limit student access to on-farm training, highlighting the need for innovative
teaching approaches that support competency-based learning.

The aim of this project was to design an immersive learning experience enabling students to acquire
key competencies in toxicological investigation, including appropriate sampling strategies, sample
handling, analytical result interpretation, and context-based decision-making. A VR scenario was
developed to simulate a realistic farm environment in which students are tasked with investigating
suspected intoxication cases (e.g., mycotoxins, dioxins/PCBs, antibiotic residues). The project
encompassed the full production process, including scenario design, filming, editing, and
implementation.

The VR module was integrated into a third-year veterinary curriculum and combined with
complementary exercises such as sampling plan design and laboratory testing using screening and
confirmatory methods. Initial implementation demonstrated that the VR-based approach effectively
promotes student engagement and active learning by placing learners in authentic, decision-making
situations. It supports the integration of theoretical knowledge, technical skills, and critical thinking,
which are central to competency-based veterinary education.

This work highlights the potential of VR as a valuable tool to enhance experiential learning in veterinary
training, particularly when access to real-world environments is limited. It also supports the broader
adoption of hybrid teaching models to address evolving educational and practical constraints.
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Abstract

Brachycephalic Obstructive Airway Syndrome (BOAS) presents one of the most significant clinical and
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welfare challenges in modern small-animal practice. Despite its prevalence, the complex internal
anatomy of the brachycephalic upper airway remains difficult for students and clinicians to
conceptualise using traditional teaching modalities. This study explores the integration of advanced 3D
visualisation technologies, including CT-derived anatomical modelling, virtual simulation, and blended
digital teaching resources, to enhance veterinary education in this domain.

The project employs high-resolution computed tomography datasets to generate accurate 3D
reconstructions of the brachycephalic nasal cavity, nasopharynx, and associated soft-tissue structures.
These models are developed into interactive teaching tools that allow learners to manipulate
anatomical regions, compare conformational grades, and visualise internal airway obstruction in ways
not possible through cadaveric dissection alone. Preliminary feedback from veterinary students and
educators indicates that digital visualisation improves comprehension of morpho-functional
relationships, supports spatial reasoning, and enhances confidence in recognising BOAS-associated
lesion sites.

Blended learning approaches—including interactive modules, guided virtual walkthroughs, and
simulation-supported clinical case discussions—further enable students to apply anatomical knowledge
to real-world diagnostic decision-making. The integration of these technologies aligns with current
pedagogical priorities in veterinary medicine, offering scalable, welfare-positive alternatives to
traditional specimen-dependent teaching.

This work demonstrates that technology-enhanced visualisation can fill critical educational gaps in
understanding complex airway disease, providing a platform for more effective learning, improved
diagnostic accuracy, and better-informed welfare advocacy in the context of extreme canine
conformation.
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Abstract

At the University of Surrey, the third-year veterinary medicine students undertake a series of rotating
clinical skills practicals. Previously we have worked on embedding cases into the practical sessions, but
students variably engage with the material.

To improve engagement and make the clinical skills more clinically relevant it was decided to trial the
incorporation of escape rooms into a clinical pathology practical. Two cases were created; one involved
a diabetic dog which needed urinary analysis and blood glucose measurement and the other a dog with
immune mediated haemolytic anaemia which needed analysis of haematological parameters. Escape
rooms were created in One Note, where a series of ‘rooms’, password protected, led students through
the case and associated skills. Initial case information such as signalment, history and clinical
examination were given, and students were asked to consider the most appropriate diagnostic tests to
complete and in which order. Completion of the skills and analysis of results enabled students to identify
the password to move onto the next section. Clinically relevant information, quizzes and images were
included in each room. Embedded in the ‘rooms’ were hyperlinks to the clinical skills instruction
documents and details of how to undertake the skills so that students only required one resource to
complete the case. Students were surveyed at the end of the session and feedback on the ease of use
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was positive. Staff also fed back that the escape rooms encouraged small group working which was
more student led and necessitated less intense facilitator input.
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Abstract

Aim. Various resources and methods are available to help veterinary students learn anatomy.
Nevertheless, students often struggle to identify locations and describe traumatic lesions on animals
and interpret radiographic images. The aim of Jevois (I see) is to create an effective, inexpensive, easy-
to-make, interactive tool that motivates students to learn anatomy.

Approach. A game, Jevois, was designed to improve learning of clinically relevant anatomy in a more
engaging way than most traditional teaching methods. In level 1, the teacher draws an arrow pointing
to a wound on a picture of an animal and draws the wound’s shape. A student then describes the
location and the wound while another student uses these instructions to draw an arrow and a wound
on another picture. Once finished, the pictures are compared i.e. the arrow locations and wound
shapes. Variations include pictures of common or exotic species or skeletons. At level 2, animal figurines
are used and students point to the location while following instructions. At level 3, students create a
wound on a stuffed toy and use their phone to give instructions to a peer who annotates the wound on
a medical record.

Key findings. Students enjoy learning with Jevois and interacting with peers in a stress-free way, an
important consideration in veterinary studies. Implications for veterinary education. The simple game
of Jevois has great potential given the difficulties affording models and equipping skill laboratories. The
gaming format also helps students to relax while demonstrating how and why anatomy is important.
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Abstract

The microscopic world of cells is both complex and visually fascinating, often resembling small works of
art. However, working with histological specimens under the light microscope can be difficult for
students, especially when it comes to interpreting what they see. Although there are many textbooks,
websites, and digital tools available, students often need simpler, more practical materials that match
their everyday work in the lab.

A workbook which presents a clear and accessible approach to learning histology is needed. The
material is designed to be easy to use and directly applicable during microscope practice. Each topic
includes short, guiding answers that help students understand key ideas while still allowing them to
expand their knowledge. At the same time, students are encouraged to describe their observations and
preparation methods using correct and up-to-date scientific language. The content is organized from
basic to more advanced concepts, making it easier for learners to review and repeat essential
information.

This step-by-step structure helps students remember important details and better understand the
differences between cells, tissues, and organs. In addition, it gives them the opportunity to test their
skills by working with the microscope and checking their own understanding. This approach connects
theory with practice and supports students in building confidence and competence in histology.

ID 249 | Modular Teaching Model in Higher Veterinary Medical Education: A

Competency-Based Approach for Clinical Training
Friday, 11t" September - 09:41: Stamatin Hall (room 30) - 3 minutes + 2 minutes Q&A

Carmen-Daniela Petcu?; Laurentiu Tudor?; Oana-Diana Mihai?; luliana lonascu?
! Faculty of Veterinary Medicine, University of Agronomic Sciences and Veterinary Medicine of Bucharest, Romania
Correspondence: diana.mihai@fmvb.usamv.ro

Abstract

Scientific and technological progress, the digitization of medical services and increasingly complex
requirements regarding graduates’ professional competencies impose a reevaluation of the educational
models used in veterinary medicine higher education. In this context, Competency-Based Veterinary
Education (CBVE) promotes the development of integrated, flexible and learning-outcome-oriented
curriculum structures.

The purpose of this paper is to examine the methodology of the modular organization of the
educational process in veterinary medicine higher education and to highlight the contribution of this
approach to the development of students’ professional and clinical competencies. The analysis is
supported by the institutional experience of the Faculty of Veterinary Medicine at the University of
Agronomic Sciences and Veterinary Medicine in Bucharest, where teaching activities in the fourth, fifth,
and sixth years are organized using a modular system. The organization of the modules involves the
successive rotation of student groups through the disciplines corresponding to their year of study,
according to a pre-established modular schedule, which ensures the integrated development of
practical activities, direct contact with clinical cases and the efficient use of infrastructure. The
curriculum model facilitates the vertical and horizontal integration of fundamental and clinical
disciplines and promotes student-centered learning.

Modular teaching offers pedagogical benefits, including increased curricular coherence,
interdisciplinary integration of knowledge, greater flexibility in the educational process and alignment
of study programs with international standards for Competency-based Veterinary Education. At the
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same time, implementing this model requires overcoming significant challenges, such as curriculum
redesign, the ongoing professional development of teaching staff and the adaptation of infrastructure.
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ID 244 | Curriculum Adaptation for Competency-Based Veterinary Education: A Model

for Enhancing Clinical Skills
Friday, 11" September - 15:00: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Nicodim losif Fit'; Sanda Andreil; Cosmin Pestean'; Mihai Cenariu'; Constantin Cerbu?; Cornel Catoi’
L Faculty of Veterinary Medicine, University of Agricultural Sciences and Veterinary Medicine Cluj-Napoca, Romania
Correspondence: nfit@usamvcluj.ro

Abstract

Veterinary medical education has increasingly focused in recent years on harmonizing theoretical
training with the development of students’ practical competencies, aligning educational outcomes
more closely with labour market requirements.

Considering differences in societal development worldwide, particularly in Europe and the United
States, legislative frameworks have been established to define minimum competency standards for
graduates and promote competency-based educational models emphasizing measurable learning
outcomes. Within the European Union, veterinary curriculum development is primarily guided by
Directive 2005/36/EC and Directive 2013/55/EU, while evaluation processes are conducted under
European and national regulatory frameworks applying complementary and comparable criteria.

Over the past ten years, the curriculum of the Faculty of Veterinary Medicine in Cluj-Napoca has
undergone a complex and continuous adaptive process aimed at implementing Competency-Based
Veterinary Education (CBVE) and aligning with the Day One Competences defined by the European
Association of Establishments for Veterinary Education (EAEVE). In this context, the faculty curriculum
has been modelled using multiple reference curricula inspired by institutions ranked among the top 50
universities in the QS World University Rankings by Subject: Veterinary Science.

Curriculum adaptation has prioritized experiential learning, outcome-based education, early clinical
integration, and practice-oriented models designed to reduce the gap between academic instruction
and veterinary professional practice. In the international context, curriculum adaptation models
implemented at the institutional level represent valuable contributions to innovation in veterinary
education, providing effective strategies for enhancing clinical competencies and improving educational
outcomes.
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ID 234 | From Molecules to Clinical Meaning: Rethinking Biochemistry Teaching in

Veterinary Education

Friday, 11" September - 15:06: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A
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Abstract

Biochemistry is a fundamental discipline in veterinary education; however, its perceived relevance
varies depending on the stage of study. It is typically taught in the early, preclinical years, when limited
clinical exposure may lead students to perceive it as abstract, difficult, and weakly connected to
professional practice. In contrast, students in clinical years may better appreciate its importance within
applied medical contexts.

This study aimed to compare perceptions of biochemistry among veterinary students in early
(preclinical) and advanced (clinical) years and to explore how these relate to teaching approaches. A
cross-sectional survey was conducted among undergraduate veterinary students (n = 270) using a
structured questionnaire assessing perceived difficulty, relevance, motivation, and preferred teaching
methods, with a focus on structurally oriented versus clinically integrated approaches.

Results showed that early-year students perceive biochemistry as more difficult and less relevant,
particularly when teaching emphasizes detailed molecular structures and reaction mechanisms. In
contrast, advanced students demonstrate greater appreciation of biochemistry once its clinical
applications become evident, especially in relation to nutrition, physiology, and pathophysiology. Across
both groups, there is a clear preference for clinically oriented teaching, including case-based learning
and explicit links to veterinary practice.

These findings highlight a pedagogical gap between early teaching and later clinical relevance.
Integrating clinical context earlier, simplifying excessive mechanistic detail, and strengthening
interdisciplinary connections may enhance engagement and support a more meaningful understanding
of biochemistry in veterinary education.

ID 217 | Integrating Veterinary Medicine and Public Health Education through a One

Health Teaching Model Adapted for Veterinary Students of Generation Z
Friday, 11t" September - 15:11: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Nicoleta Ciocirlie!
Y Faculty of Veterinary Medicine, UASVM Bucharest, Romania
Correspondence: nicoleta.ciocirlie@fmvb.usamv.ro

Abstract

A new approach to teaching is needed in the context of the integrative dynamics of science, nature, and
society. The ONE HEALTH approach is gaining momentum, which makes it imperative for veterinary
schools to include it in their curricula. If the ONE HEALTH educational model emphasizes
interdisciplinary learning, critical thinking, and real-world application, a primary challenge is to
constantly adapt the curriculum to the new directions, integrating theoretical instruction with students’
practical training.

According to studies conducted on Generation Z, they value freedom and flexibility, the empathy and
self-confidence are their key personal attributes and they perceive work stress and sleep disturbance
as major threats to their well-being, to name just a few. Also, Generation Z is characterized by significant
dependence on technology, a preference for communication through social media, and a desire for
work flexibility, portability, and instant rewards. By integrating the dynamic and interdisciplinarity of
One Health with the defining characteristics of Generation Z, we, as educators, must identify the most
appropriate teaching methods to guide the students in developing their ability to integrate clinical
knowledge with epidemiological reasoning and communication skills. Effective veterinary public health
(VPH) teaching methods combine theoretical knowledge with practical, student-centred approaches,
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including Problem-Based Learning (PBL), blended learning, and real-life case studies focusing on
zoonoses, food security, antibiotic resistance, the impact of veterinary practice on environmental health
and epidemiology. Innovative methods include interactive online modules, role-playing, and
collaborative, student-created case studies (Student-Led Content Creation: An innovative approach
where students develop their own VPH e-learning cases).
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ID 201 | Structured Case-Based Toxicology Teaching in the Clinical Years: Application of

a Standardised Observation Sheet and Literature-Derived Cases to Enhance Diagnostic
Reasoning

Friday, 11t" September - 15:16: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Gheorghe Valentin Goran?!; Emanuela Badea?; Diana Gabriela Dicu?
! Faculty of Veterinary Medicine, UASVM of Bucharest, Romania
Correspondence: gheorghe.goran@fmvb.usamv.ro

Abstract

Clinical toxicology presents significant challenges for veterinary students because intoxication cases
require rapid integration of exposure history, clinical signs, pathological and laboratory findings,
differential diagnoses, and treatment plan.

A structured case-based learning model is being used for over a decade in the fourth-year veterinary
toxicology practical curriculum. The model is delivered to over 200 students annually, in groups of 15,
rotating every two weeks through four teaching sessions followed by one assessment day. Its aim is to
help students structure case history and clinical signs, interpret laboratory findings, argue diagnostic
reasoning and differential diagnoses, and formulate therapeutic management plans for intoxication
cases, while also strengthening communication and teamwork skills.

For this purpose, students work in small teams using a standardised clinical observation form designed
to support the systematic evaluation of intoxication cases. The cases that students receive are
hypothetical and are either adapted from published intoxication reports or developed as literature-
derived cases. Students interpret both journal-published and teacher-generated datasets, including CBC
results, serum biochemistry, coagulation profiles, urinalysis, toxicology-specific test results, diagnostic
imaging findings, and gross and histopathological findings. Sessions include case presentations, OSCE-
style evaluation, plenary debriefing and formative feedback.

Although no formal educational outcomes study has been undertaken, repeated implementation has
been associated with improved student engagement, more structured case analysis, richer discussion,
stronger integration of laboratory data into clinical decision-making, and positive student feedback. This
model provides a practical, assessment-aligned framework for teaching veterinary toxicology and may
be adaptable to other case-based areas of veterinary education.
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ID 176 | Revising the European Day One Competences for Veterinary Graduates:

Aligning Expectations with Reality

Friday, 11t" September - 15:21: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A
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Pavol Valasek?; Omer Faruk Deren®; Suzana Haliti®; Pierre Lekeux!
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5 International Veterinary Students Association (IVSA)
Correspondence: sarah.baillie@bristol.ac.uk

Abstract

Background. Day One Competences (D1Cs) were first introduced in the early 2000s to guide veterinary
curricula and clarify expectations for students, academics and employers. There have been several
iterations of the European System of Evaluation of Veterinary Training (ESEVT) DICs alongside versions
developed by other international accreditation bodies including American Association of Veterinary
Medical Colleges (AAVMC) and Australasian Veterinary Boards Council (AVBC). It is timely to review and
update the European D1Cs.

Approach. A working group has been convened with members from the European Association of
Establishments for Veterinary Education (EAEVE), accreditor for Veterinary Educational Establishments
(VEEs) across Europe and worldwide, the European Board of Veterinary Specialisation (EBVS), the
Federation of Veterinarians of Europe (FVE), and the International Veterinary Students Association
(IVSA). The group have reviewed current European D1Cs, other international competency frameworks
and literature describing research on graduate competences. Consultation with key stakeholders will
ensure the revised D1Cs reflect societal needs, advances in technology and recent developments in
competency-based veterinary education around the world. The revised competences will integrate
knowledge, problem solving and clinical reasoning, practical and clinical skills, professional behaviours,
and engagement with quality assurance and continuous professional development; these are all crucial
to a successful career as a veterinary graduate. There will also be guidance on stages student
development from novice towards a Day 1 competent graduate. An important consideration is to avoid
curriculum overload.

Implications. The project will support further alignment of D1Cs internationally and provide up-to-date
guidance for those involved in veterinary education across Europe.

ID 170 | A Consensus-Based Approach to Identify the Competencies Required of

European College of Veterinary Pathologists (ECVP) Diplomates Using a Delphi Study

Friday, 11t September - 15:26: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Sarah Baillie!; Giancarlo Avallone?; Sara Belluco?; Sarah Wood?
1 School of Veterinary medicine, University of Bristol, United Kingdom
2 Department of Veterinary Medical Sciences, University of Bologna, Italy
3 VetAgro Sup, Université de Lyon, France
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Abstract
Introduction. The European College of Veterinary Pathologists (ECVP) council identified the need to
update the list of competencies required of ECVP diplomates to guide resident training, college
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examinations, and employers. This study aimed to collaboratively identify the competencies essential
for a diplomate in veterinary pathology, encompassing activities undertaken by a veterinary pathologist
and integrating knowledge, skills, and professional behaviours.

Methods. A draft list was developed from a literature review and published competencies from several
sources including ECVP, the American College of Veterinary Pathologists (ACVP), other international and
human pathology colleges, and international accreditation standards e.g., EAEVE, particularly for
professional skills. A Delphi method was used to establish consensus among experts (ECVP diplomates),
who rated the importance of competencies over two rounds of an online survey. A third round collected
qualitative data exploring experts’ reasoning for their ratings.

Results. The first round was completed by 102 and the second by 69 ECVP diplomates. The Delphi
established the level of agreement for 5 domains (Macroscopic pathology, Microscopic pathology,
Molecular pathology, Research and evidence-based veterinary pathology, and Professional skills), 12
competencies, and 68 sub-competencies. The third round was completed by 34 ECVP diplomates and
provided insights related to the modern workplace and different roles and levels of responsibility, and
informed minor re-wording.

Conclusions. The consensus-based approach has provided a contemporary and comprehensive
description of the competencies expected of ECVP diplomates. It offers a reference point for residents,
trainers, examiners, and employers, promoting consistency and transparency across the ECVP.

ID 167 | Empowering Students During the One Health-One Welfare Rotation:

Expectations Dynamics
Friday, 11t" September - 15:31: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Adina Constantin'; Amelia Garcia-Ara?
1 School of Veterinary Medicine and Science, University of Nottingham, United Kingdom
Correspondence: adina.constantin@nottingham.ac.uk

Abstract

The One Health (OH) and One Welfare (OW) concepts aim to sustainably optimize and balance the
health and welfare of humans, animals and ecosystems and both represent pillars of veterinary
education. At the University of Nottingham School of Veterinary Medicine and Science (SVMS), students
explore the OH and OW approaches during their final year OHOW core rotation, from a Veterinary
Public Health focus. Previous work by the authors showed that the environmental component could be
better represented. Therefore, the One Welfare Learning (OWL) train the trainer course®, has been
embedded since November 2025.

The aim of this project was to gain insight into students’ environmental awareness and rotation
expectations dynamics. Two similar online surveys were distributed to all students in the current
academic year (n=51 students) on the first and last day of their OHOW rotation. Both surveys asked
students to name the first five words that come to mind when thinking of OH and OW. Students were
also asked to express their learning expectations on day one and name the most interesting learning
experience at the end of the rotation. The first survey was completed by 40 students, and 31 students
completed the second survey. Expectations revolved around legislation, and meat production sparked
most interest.

Despite the limited sample, outcomes suggest a positive impact of the OWL course and may be used to
enhance the OHOW rotation, to empower our students in their future careers, which could in turn
improve animal health and welfare, human wellbeing and the environment.
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ID 174 | Getting Started with Veterinary Educational Research using Design-Based

Research
Friday, 11t" September - 15:36: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A

Diane Cashman?; Jenny Moffett?

1 School of Veterinary Medicine, University College Dublin, Belfield, Dublin, Ireland

2 Health Professions Education Centre, RCSI University of Medicine and Health Sciences, Dublin, Ireland
Correspondence: diane.cashman@ucd.ie

Abstract

This poster presents practical tips and suggestions for veterinary educators who are new to veterinary
educational research. It introduces the framework of Design-Based Research (DBR) as a practical
approach for educators beginning their research journey.

Frequently, veterinary educators are designers and evaluators of teaching innovations tailored to meet
the needs of local contexts. They seek to make their teaching better by collecting student feedback and
engaging in reflective practice. These actions share common characteristics with DBR.

DBRis an iterative and collaborative research approach in which a teaching innovation is developed and
refined through multiple cycles of design, implementation, evaluation, and enhancement. Central to
this process is the integration of educational theory and evidence-informed practice, ensuring that
teaching interventions are grounded in established principles of learning and pedagogy.

For educators new to research, DBR provides a structured way to engage with educational literature
and embed these insights into their teaching designs. Importantly, the evaluation phase focuses on
understanding how teaching innovations influence student learning processes, rather than relying
solely on measures of student satisfaction or perceived effectiveness.

While this research approach is undertaken over an extended period of time, it can also be considered
as a collection of multiple small-scale studies. Therefore, DBR offers an accessible entry point for
educators wishing to begin a veterinary educational research journey.

This poster outlines a generic model for conducting DBR and offers practical strategies for getting
started, based on the experiences of the authors who conducted DBR for their PhD thesis.

ID 250 | Transforming Veterinary and Livestock Education through Sustainability,

Digitalisation and Competence-Based Training: The VITAL Project
Friday, 11t" September - 15:41: Locusteanu Hall (room 22) - 3 minutes + 2 minutes Q&A
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Abstract

The livestock sector is undergoing rapid transformation driven by climate change, environmental
regulations, digital innovation, and increasing societal expectations regarding animal welfare and
sustainable food production. However, significant skills gaps persist between current vocational and
higher education programmes and the competencies required by modern livestock systems. The VITAL
(Vocational Innovation and Training for Animal Livestock) project addresses these challenges by
developing an innovative European framework for livestock education and training.

The project aims to modernise veterinary and livestock-related education by integrating sustainability,
digitalisation, resilience-building, and Precision Livestock Farming (PLF) into competence-based
curricula. VITAL employs a multi-phase methodology that combines needs assessment, stakeholder
consultation, labour market analysis, curriculum development, pilot testing, and quality assurance.
Educational content is aligned with European frameworks including EQF, DigiComp, GreenComp,
EntreComp, ESCO, and EQAVET.

A key outcome is the development of industry-driven competence frameworks, modular training
pathways, MOQOCs, and innovative professional profiles that respond to emerging sectoral needs. The
project establishes national ecosystems involving higher education institutions, vocational training
providers, industry representatives, and policymakers to ensure relevance and long-term sustainability.
An industrial observatory and Al-supported monitoring system will continuously assess skills needs and
training effectiveness.
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ID 247 | Alumni Perceptions of Veterinary Medicine Graduate Programs at

FMVZ/UNESP/Botucatu, Brazil: An Analysis of Competencies and Challenges in the
Pre-COVID-19 Pandemic Scenario

Friday, 11t September - 15:00: Stamatin Hall (room 30) - 3 minutes + 2 minutes Q&A

Carlos Alberto Hussnil; José Roberto de Lalla Janior?!
1 Sdo Paulo State University (UNESP), School of Veterinary Medicine and Animal Science, Botucatu, SP, Brazil
Correspondence: carlos.hussni@unesp.br

Abstract

Introduction. Alumni represent a vital link between the university and society, providing essential
data for institutional improvement.

Aim. To analyse the perceptions of alumni from three graduate programs at FMVZ/UNESP/Botucatu,
Brazil, regarding their training during the period prior to the COVID-19 pandemic.

Methods. A questionnaire was administered to Master's and Doctoral graduates (Ethics Protocol No.
4.067.402), followed by a descriptive analysis of identified competencies, strengths, and
weaknesses.

Results. Key strengths included faculty excellence and infrastructure, particularly the clinical
experience at the Veterinary Hospital and the promotion of internationalization. Multidisciplinary
teamwork was essential for developing critical thinking. Weaknesses included a shortage of
pedagogical courses for teaching and limited financial support. Among the acquired competencies,
technical training, scientific writing, and soft skills such as leadership and resilience were prominent.
Conclusion. The results provided a basis for program coordinators to implement effective curricular
changes to address identified gaps. Furthermore, this study establishes a critical baseline for future
research on the long-term impacts of the COVID-19 pandemic on veterinary graduate education,
serving as a comparative parameter for analysing how pedagogical challenges and competency
development have evolved in the post-pandemic landscape.
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ID 239 | Improving Learning Experience: The “Pink Pony Club” A Practical Where

Confidence Meets Future Equine Veterinarians
Friday, 11t" September - 15:06: Stamatin Hall (room 30) - 3 minutes + 2 minutes Q&A

Felipe Corréa'; Roxane Le Coat!
Y Equine Clinic, Institute of Veterinary Medicine and Animal Sciences, Estonian University of Life Sciences, Tartu, Estonia
Correspondence: felipe.correa@emu.ee

Abstract

Not every veterinary student has prior experience with horses, yet all are required to work with
them during their studies. Limited hands-on exposure can lead to imposter syndrome, anxiety, and
reduced engagement in equine practice. To address this, Hyraco, the equine veterinary student
association at the Estonian University of Life Sciences, established the “Pink Pony Club,” a peer-led
initiative designed to foster confidence and practical skills in a supportive environment.

The club provides regular, low-stress opportunities for students to interact with horses using
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university animals. Following a stepwise learning approach, sessions are held every two weeks and
focus on safe handling, understanding equine body language, and preparing students for clinical
rotations. Activities are guided by experienced peers and mentors, combining practical exercises
with reflective discussions to strengthen both technical skills and emotional resilience.

Preliminary observations suggest that participants gain confidence in approaching and handling
horses, develop stronger foundational knowledge, and show increased willingness to engage in
equine clinical work. Students also report reduced anxiety during basic procedures and a greater
sense of belonging within the equine veterinary community.

The Pink Pony Club highlights the value of peer teaching, safe learning environments, and
experiential practice as complements to formal curricula. By prioritizing confidence-building and
peer support, the initiative supports students in becoming competent and resilient future equine
veterinarians, demonstrating the broader potential of extracurricular learning in veterinary
education.

ID 237 | Leading Green: Academic Leadership Competencies in the Veterinary

Medicine of the Future
Friday, 11t" September - 15:11: Stamatin Hall (room 30) - 3 minutes + 2 minutes Q&A

Petronela Mihaela Rosu!; Niculae Tudor!; lonut Rizvan Dobrel; Stelian Bariitireanu'; Dana
Tapaloaga!

! Faculty of Veterinary Medicine, University of Agronomic Sciences and Veterinary Medicine of Bucharest, Romania
Correspondence: nghtudor@yahoo.com

Abstract

Introduction. This research aims to develop a competency model for educational leadership among
department heads in veterinary medicine faculties within the context of the transition to a green
economy and the adoption of the Sustainable Development Goals.

Materials and methods. The study employs a sequential exploratory mixed-methods approach
conducted over 18 months, including a literature review, qualitative interviews with 15 department
heads from Romania and Europe, and a survey conducted among 120 faculty members from two
veterinary medicine faculties in Romania.

Results. The results of exploratory and confirmatory factor analyses reveal a model comprising four
major dimensions: (1) Transformational and ethical leadership for sustainability, encompassing
strategic vision, integrity, and social responsibility; (2) Curricular innovation and green pedagogy,
focusing on integrating emerging topics such as One Health, circular economy, and sustainable
digitalisation; (3) Strategic resource management and interdisciplinary collaboration, emphasising
resource efficiency, partnerships, and securing competitive funding; (4) Socio-emotional leadership
and adaptive communication, including emotional intelligence, resilience, and human capital
development.

Conclusions. This research contributes to existing literature by providing a contextualised
competency model that integrates the specificity of the veterinarian field with sustainability
requirements. Practical implications include using the model in the selection and evaluation of
department heads, designing leadership development initiatives, and shaping institutional policies.
Although the study focuses predominantly on the Romanian and European context, the findings
provide a solid foundation for future research to expand the geographical scope and to correlate
competencies with objective indicators of departmental performance.
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Abstract

Does the present higher education system really provide the students with the opportunity to
develop their skills and perform at their best? Does it enable them not only to pass their exams but
truly master the material, so that they do not experience it as a “necessary bad”? Higher education
is largely dominated by frontal teaching methods, where students passively absorb information from
ready-made materials and receive feedback only during exams. In the information society of the
21st century, this approach can be increasingly ineffective, especially in subjects requiring extensive
lexical knowledge. There is a growing need for methods that encourage active engagement and
learning through action.

In our research, first-year veterinary students were divided into three groups and studied in four
sessions. One group studied passively by reading lecture materials, while the other two used active
recall strategies. One focused on smaller sections with varied tasks but did not revisit previous parts,
while the other repeatedly reviewed the entire material in each session using different task types.
At the end of the experiment, all students completed a test measuring both performance and
satisfaction.

Results showed that the group revising the full material and repeating it with different task types
performed significantly better. Students using active recall methods also reported higher satisfaction
and perceived effectiveness.

These findings suggest that maintaining high educational standards requires integrating active
learning opportunities, like online or paper-based exercises, flashcards, collaborative problem-
solving, and interactive lecture activities.
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Abstract
Introduction. Clinical rotations are a key component of veterinary education, enabling students to
develop practical skills, clinical reasoning, and professional confidence in real clinical settings. At the
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Estonian University of Life Sciences Equine Clinic, interns are an important part of the clinical team
and contribute to student learning. An internship program was established here in 2023, and since
its implementation, student participation in clinical activities has increased.

Aim. To explore how interns contribute to veterinary student learning during equine clinical
rotations at the Estonian University of Life Sciences Equine Clinic.

Approach. Veterinary students participate in equine clinical rotations at the Estonian University of
Life Sciences Equine Clinic, working alongside interns and clinicians. Students engage in daily clinical
activities, including patient examination, history collection, diagnostic procedures, treatment
planning, and case discussions. Interns support students by providing guidance, demonstrating
procedures, and facilitating communication within the clinical team.

Results. Working alongside interns supports the development of practical skills, clinical reasoning,
and confidence in handling equine patients. Interns provide accessible guidance, encourage active
participation, and help bridge the gap between theoretical knowledge and clinical application. Their
recent transition from student to practitioner enhances students’ understanding of clinical
processes and decision-making, and workflow.

Discussion. Intern involvement strengthens the clinical learning environment and supports student
engagement during rotations. Recognising interns as contributors to veterinary education may help
optimise clinical training and further enhance student participation.

ID 188 | Changing Frontal Teaching into Flipped Classroom Method on Botany

Seminars
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Abstract

Interactive teaching approaches are gaining increasing importance in higher education as
alternatives to traditional lecture-based instruction. A key challenge is to ensure that these methods
preserve the level and amount of specialized knowledge required for professional competence. To
support quality enhancement in education, we investigated whether interactive teaching — better
aligned with the learning preferences of Generation Z — can improve students’ perceptions of
classes, their engagement, mastery of course content, and long-term knowledge retention. The
method was implemented and tested in 2024 and 2025, with data from both years analysed jointly.
At each grade level, two German-speaking and two Hungarian-speaking groups were selected, with
instruction conducted in students’ native languages. Between each traditional and alternative
groups, the only variables were the teaching method and the mode of pre-class preparation. After
each seminar, students completed evaluations, and additional data were collected on study time,
learning strategies, and use of instructional materials. In 2026, the approach was further refined,
and student feedback was gathered from all four groups participating in flipped classroom-based
instruction. A complex mathematical model confirmed our hypothesis that the flipped classroom
approach enhances teaching effectiveness for Generation Z students. Although the overall
improvement is modest, it becomes significant once a critical threshold of lexical knowledge is
reached. The flipped classroom method not only gives instructors greater flexibility in conducting
classes, but students also rate it more favourably, are more active in class, and display a more
positive emotional attitude.
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Abstract

Academic stress is a significant challenge in veterinary education, often driven not only by
curriculum intensity but also by teaching practices. One under-recognized contributor is the issue of
front-of-class oral questioning. It is when practical sessions are structured around individual
guestioning in front of peers. Such practices can create a psychologically unsafe learning
environment, thereby increase anxiety and discourage active participation.

The aim of this contribution is to highlight the impact of fear-based teaching on student engagement
and to propose practical alternatives grounded in educational experience and contemporary
pedagogical principles. Drawing on long-term teaching practice in veterinary faculties and supported
by educational literature, we analyse how control-oriented methods may lead to avoidance
behaviour, reduced motivation, and superficial learning strategies.

We propose a shift towards active, student-centred approaches in practical teaching. Even in settings
where hands-on activities are limited, practical sessions can be redesigned as interactive learning
environments. Effective strategies include case-based discussions, problem-oriented tasks, small-
group work, and the use of digital resources to support collaborative learning. In particular, regular
clinical case discussions involving students from different years can enhance integration of
knowledge and promote clinical reasoning. Instead of pressing to increase the control, we can
support engagement, creativity, and psychological safety.

These approaches contribute to creating a supportive educational environment by improving
student engagement and reducing academic stress. The transition from fear-based learning to active
engagement represents an important step towards modernizing veterinary education and aligning
it with international best practices.

ID 181 | Strengthening Professionalism and Belonging: The Blue Scrubs Ceremony
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Abstract

Introduction and Aim. The transition to clinical teaching represents a critical phase in veterinary
education (Armitage-Chan, 2020; Gordon et al., 2021), requiring students to adopt increased levels
of professionalism and cultivate a sense of belonging within the veterinary community. To support
this, the University of Surrey introduced the "Blue Scrubs Ceremony," an event designed to celebrate
third-year veterinary students’ progression into their clinical years while reinforcing professional
identity, values, and inclusivity (Cruess et al., 2014).

Approach. Students actively participated in shaping the initiative by selecting their guiding values of
empathy, honesty, determination, communication, and trust. These values were embedded into a
collective pledge, recited during the event, and aligned with our school values of collaboration,
curiosity, innovation, openness, and passion. Beyond celebrating achievements, the Blue Scrubs

73



Ceremony addresses key challenges in professional identity formation by fostering a culture of
respect, civility, and wellbeing. The event features reflections from alumni and mentors as role
models on the responsibilities and rewards of the veterinary profession.

Results and Implications. The ceremony places professionalism at its core, emphasising community,
communication, empathy, and accountability. Student and staff feedback following the event was
positive. By integrating professionalism and belonging into a symbolic rite of passage, the Blue
Scrubs Ceremony provides a platform for students to reflect on their journey, connect with their
peers, and embrace their evolving roles as veterinary professionals.
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Abstract

Background. Artificial intelligence (Al) is rapidly changing higher education, yet many students
receive little guidance on how to use these tools effectively for learning. Rather than viewing
students as passive users of Al, there is an opportunity to engage them as active partners in creating
meaningful, curriculum aligned learning resources.

Aim. This initiative introduced first year Doctor of Veterinary Medicine (DVM) students to the
responsible use of NotebookLM to support active learning and encourage student co-creation of
educational resources.

Approach. Students received structured guidance on using NotebookLM, including carefully
designed prompts to transform lecture materials into revision posters and other study resources.
The emphasis was on responsible Al use, critical evaluation of Al generated content and alignment
with intended learning outcomes. Academic staff provided guidance throughout the process,
ensuring that the resources reflected the curriculum and encouraged students to engage with,
rather than simply reproduce, course content.

Outcomes. The initiative encouraged students to take an active role in their learning by creating
personalised revision resources while developing confidence in the responsible use of Al. It also
promoted discussion between students and educators about the strengths and limitations of Al
generated content and highlighted the importance of academic oversight.

Conclusions. Guiding students to become co-creators of learning resources represents a simple and
practical approach to integrating Al into veterinary education. By combining structured support,
responsible Al use and student partnership, this initiative offers a scalable model for enhancing
engagement and developing independent learners in the veterinary curriculum.
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